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Working with the SEN governor

The Special Educational Needs (SEN) Code of Practice outlines the statutory duties of governing bodies for pupils with special educational needs (1:16 – 1:39). The governing body of every mainstream school is encouraged to have a SEN Governor or SEN committee to champion the issue of special educational needs within the work of the governing body and to have specific oversight of the school’s arrangements and provision for meeting special educational needs.

In particular, the governing body has a legal duty to:

· Do its best to ensure that all pupils with special educational needs are appropriately catered for

· Ensure that, where the ‘responsible person’ (the headteacher or appropriate governor) has been informed by the LEA that a pupil has special educational needs, those needs are made known to all who are likely to teach them

· Ensure that all teachers are aware of the importance of identifying and providing for any pupils with special educational needs

· Consult the LEA and the governing bodies of other schools, where it seems to the governors necessary or desirable in the interests of co-ordinated special educational provision in the area as a whole

· Ensure that pupils with special educational needs join in the activities of the school together with pupils who do not have SEN, so far as that is reasonably practical and compatible with the provision of efficient education for children in the school and the efficient use of resources

· Ensure that parents are notified of a decision by the school that their child has special educational needs

· Establish an SEN policy which is publicly available and can be easily understood by parents; and review that policy on a regular basis

· Report on how the school’s SEN policy is being implemented and how resources are allocated in the governing body’s Annual Report to Parents (See Appendix 1);

· Ensure that the SEN Code of Practice is followed.

(Taken from Education Act 1996)

The role of the SEN Governor 

The role of the SEN governor is strategic. It does not for example involve the nominated governor in attending meetings with individual parents or discussion of individual pupils. The governing body must remember that specific information regarding SEN pupils is confidential.

  It may however involve the following: 

1. Developing and maintaining an awareness of special needs provision in the school on behalf of the governing body.

· Understand how the responsibilities for SEN provision are shared within the school
· Meet the SEN Coordinator (SENCO) on a termly basis to gain information about the provision made for pupils with special educational needs and to monitor the implementation of the SEN policy
· Discuss with school staff the outcomes of the school’s monitoring and evaluation of the provision made for pupils with special educational needs
· Observe at first hand what happens in school both inside and outside the classroom to ensure that SEN pupils are actively involved in all aspects of school life
· Take opportunities to meet and talk with parents of SEN children
· Keep informed about developments in the area of special educational needs, nationally, locally and within the school.
2. Supporting the implementation of the school’s Special Educational Needs Policy.

· Be familiar with the SEN policy and involved in its review and development
· Agree with the governing body, the headteacher and the SENCO the indicators which should be reported on by the school to the governing body to say whether the policy is working, and the timescale for that reporting
· Ensure that the SEN policy is linked to the School Improvement Plan and the budget setting process
· Ensure that funds are allocated each year within the school budget specifically to cater for SEN pupils and to support the implementation of the SEN policy; be aware of the various headings under which the schools spends the SEN budget each year (i.e. resources, training, support assistants, SENCO management time, medical time etc)
· Monitor and evaluate the use of these funds and other resources, considering cost effectiveness and best value for money in terms of increased progress for pupils with SEN
· Encourage the governing body to ensure that all school policies are consistent with the aims of the SEN policy.
3. Sharing information.

· Provide support and encouragement for staff with SEN responsibilities and champion their role within the school; provide a channel of communication between the SENCO and the governing body
· Discuss the outcome of school visits with the SENCO and the headteacher
· Report on a termly basis to the full governing body on the implementation of the school’s SEN policy
· Prepare information for inclusion in the governing body’s Annual Report to Parents about the effectiveness and implementation of the school’s SEN policy, including information about how resources are used
· Encourage effective communication with parents on the school’s support for pupils with SEN – make use of newsletters, parents’ notice board, leaflets, school prospectus, the Annual Meeting, school social functions etc.
Meeting with and reporting to the SEN governor

The SEN governor and SENCO/ SMT should aim to meet termly to keep up to date with SEN developments within the school and to review the implementation of the SEN policy on an ongoing basis. 

Appendix 2 outlines possible practical activities for supporting the above.

Appendix 3 is a suggested format for Headteachers / SENCOs to use in order to draw together the information that the SEN governor will need. It is based on advice from the audit commission  ‘Special Educational Needs – A Mainstream Issue’. It utilises support material from the LEA ‘ SEN Supporting School Effectiveness - Self-evaluation guidance and materials’ and the ‘Monitoring schools’ and colleges’ provision for pupils with special educational needs’ documents. 

SEN Governors and schools may wish to send for a copy of the DfES video and accompanying booklet ‘Making a Difference – A Guide for SEN Governors’ ref DfES0035/2003. This is a short video which:

· Introduces the key roles of people involved in SEN provision

· Gives a taster of what it is like to be an SEN governor

· Outlines what is expected of SEN governors.

Appendix 1

Extract:


Governors’ Annual Reports and School Prospectuses April 2002

Pupils with Special Educational Needs

	Information to be provided 
	Notes

	A summary of the governing body’s policy in relation to children with special educational needs, and any significant changes to that policy since the last governors’ annual report.  

A statement on the success in implementing the governing body’s SEN policy in the last year.
	For example, the success of the school’s arrangements in:

· identifying, assessing and providing for pupils with special educational needs

· monitoring and record keeping

· the use of external support services and agencies 

· the use of resources

If there have been any changes to the SEN policy, the reasons why they were made and how they will affect the special education provision at the school.


Section B

Pupils with Disabilities

	Information to be provided
	Notes

	A description of the admission arrangements for pupils with disabilities.
	The Disability Discrimination Act 1995 defines a disabled person as one who has “a physical or mental impairment which has a substantial and long-term adverse affect on a person’s ability to carry out normal day-to-day activities.”  This would include, for example, sensory impairments affecting sight and hearing, learning disabilities, severe disfigurements and progressive conditions where impairments are likely to become substantial.  Most children with special educational needs will not be disabled within the meaning of the Act.  However, a significant proportion of those who are disabled will have special educational needs.


	Details of steps taken to prevent pupils with disabilities from being treated less favourably than other pupils.
	Governing bodies already have to ensure that pupils with special needs join in everyday activities with other pupils (Subject to certain conditions set out in Section 317 (4) of the Education Act 1996)


	Details of existing facilities provided to assist access to the school by pupils with disabilities.
	For example, “access” could mean ramps to allow children in wheelchairs physical access to the building, or it could mean allowing pupils with disabilities access to the curriculum.


	Progress towards the accessibility plan detailing the school’s future policies for increasing disability access to the school. 
	The DDA, as amended by the SEN and Disability Act 2001, places a duty on schools to prepare an accessibility plan setting out plans for increasing access for disabled people to the school.  The plans should cover: increasing access to the curriculum; to the physical environment of the school; and improving the provision to disabled pupils of written information in alternative formats taking account of the preferred means of communication and within a reasonable period of time. 


Appendix 2

Possible foci for planned visits by the SEN Governor
It will be useful to plan a series of visits for the year according to the time available and the priorities of the school. Some of the activities below may be included. These activities are intended to help focus visits and meetings with staff. They are not intended to be prescriptive. 

Activity 1

· Annual review of the school’s SEN policy (review does not necessarily lead to change.)

Questions to consider:

1) Who else is involved in the policy review process?

2) Does the SEN policy reflect current practice?

3) Does the policy reflect and meet the needs of pupils?

4) Does it contain a clear statement of current financial planning?

5) Does it link to the governors’ annual report for parents?

6) How does the school’s SEN policy link with its other policies, such as those for behaviour and health and safety?

7) Does it contain the information as set out in the Education (SEN) (Information) (England) Regulations 1999? (This is to be found on page 197 of the SEN Code of Practice). 

Activity 2 

· Involvement in the cycle of drawing up the annual SEN development / action plan

· Ongoing monitoring of the SEN development / action plan

Questions to consider:

1) Who is involved in drawing up the development / action plan?

2) How does the SEN development plan fit with the whole school / college development plan?

3) Are the priorities the key ones? How do we know?

4) Does the development plan reflect national SEN priorities?

5) Does the development plan reflect local SEN priorities?

6) Does it reflect elements of the school’s accessibility plan?

7) Does it reflect the interests of all stakeholders e.g. pupils, parents/carers? Is it inclusive?

8) Does it contain what needs to be done, who will do it, by when, how much will it cost and success criteria linked to raising pupils’ access and achievement?

9) Who will monitor and evaluate the success of the development plan?

Activity 3

· Discussion about how the funding and resources for pupils with SEN are used.

It will be useful to use the ‘budget information sheet’ which is included in Appendix 3 as a basis for discussion. It will also be useful to look at the school’s SEN provision map if one has been drawn up.

Questions to consider:

1) Is the notional school budget for SEN being used effectively to meet the needs of all pupils on the SEN record?

2) Is there a suitable range of provision to meet all SEN pupils’ needs?

3) Is there sufficient time given to non-class based tasks e.g. preparations of resources, administration, review meetings, meeting time for teaching assistants?

4) How is support from the educational psychology service used?

Activity 4
· Carrying out a resource audit / display audit / accommodation audit.

It may be useful to use the monitoring forms in the guidance ‘SEN Supporting School Effectiveness – Self evaluation guidance and materials’ (appendices 23- 25). Each school has a copy of this guidance. The forms are also available on the LA School Improvement and Performance Service website: http://www.leics.gov.uk/sips_sen
Questions to consider:

1. What are the positive outcomes?

2. Are there any issues that have been identified for further action?

Activity 5

· Discussion of outcomes for SEN pupils, using data that the school collects.

Questions to consider:

1. Are pupils doing better in certain subjects than others e.g. is there better progress in reading than writing? Why is this?

2. Do pupils with a particular area of need do better than others e.g. do pupils with specific learning difficulties make better progress than pupils with general learning difficulties? Why is this?

3. Are pupils in particular year groups doing better than others? Why is this? 

4. Are there significant differences in results between boys and girls?

5. What are the positive outcomes? Are there any issues that 
have been identified for further action?

6. How does this data analysis inform future practice and provision?

Activity 6

· Focussed interview with a group of staff. 

It may be useful to use the monitoring forms in the guidance ‘SEN Supporting School Effectiveness – Self evaluation guidance and materials’:

Appendix 17 is a set of questions for use with teaching staff.

Appendix 18 is a set of questions for use with teaching assistants. Some schools use this form annually as part of the appraisal process. In this case it may be useful to evaluate outcomes of this monitoring.

Further questions:

1. When were SEN-related staff skills last reviewed?

2. What were the outcomes of that review?

3. What training has been undertaken?

Activity 7

· Scrutinising the school’s analysis of attendance and exclusions of pupils with SEN.

Questions to consider:

1. How does the attendance of pupils with SEN compare with the attendance of the school as a whole? If significantly lower, why is this?

2. How does the unauthorised absence rate compare with the school as a whole? If significantly higher, why is this?

3. How does the number of pupils with SEN excluded compare with that of all pupils excluded?

4. What is the main area of need of pupils with SEN who are excluded e.g. specific learning difficulty, BESD? Does this inform future provision?

 Activity 8

· Discussion of outcomes of communication with parents of pupils with SEN.

Many schools ask parents for their views on communication with the school. Some use the Parent/Carer questionnaire in the guidance ‘SEN Supporting School Effectiveness – Self evaluation guidance and materials’ (appendix 21). Look at the analysis of this information.

Questions to consider:

1. How are parents informed that their child has SEN?

2. How are parents involved in IEP reviews? How many respond to invitations to be involved?

3. What is the attendance rate of parents at annual reviews for statemented pupils?

4. Is information for parents available in accessible formats?

5. What are the positive outcomes? Are there any issues that 
have been identified for further action?

Activity 9

· Scrutinising the school’s pupil attitude survey

Most schools carry out a pupil attitude survey. Some ask pupils with SEN additional questions. Some use the pupil questionnaire in the guidance ‘SEN Supporting School Effectiveness – Self evaluation guidance and materials’ (appendix 19). Look at the analysis of such surveys.

Questions to consider:

1. What are the positive outcomes? Are there any issues that have been identified for further action?

Appendix 3

Report to governors on SEN related issues

Date:

1) Profile of pupils with SEN
a) Number of pupils on school’s SEN record (or provide print out of most recent audit of 

SEN record) 
	
	School Action

(SA)
	School Action Plus (SA+)
	Statutory Assessment
	Statement

(S)

	Year 
	
	
	
	

	Year 
	
	
	
	

	Year 
	
	
	
	

	Year 
	
	
	
	

	Year 
	
	
	
	

	Year
	
	
	
	

	Year
	
	
	
	

	Total numbers
	
	
	
	


b) Areas of need (total numbers on school’s SEN record)

	
	General Learning Difficulties
	Specific Learning Difficulties
	Speech and Language Difficulties
	Autistic Spectrum Disorders
	Emotional, Behaviour and/or Social Difficulties
	Hearing Impairment
	Visual Impairment
	Physical/ Medical Difficulties
	Early Years

	Number of pupils


	
	
	
	
	
	
	
	
	


c) Gender of pupils on school’s SEN record

	Total number of boys
	Total number of girls

	
	


d) Ethnicity of pupils on school’s SEN record

	
	White
	Mixed

e.g. White and Asian
	Asian
	Black
	Chinese
	Other

	Number of pupils
	
	
	
	
	
	


2) Staff Skills

Attach school’s SEN professional development log (e.g. page 100/101 from LEA ‘Supporting School Effectiveness - SEN Self evaluation guidance and materials’) or complete the table below:

	Date
	Title / content of training and frequency
	Who was involved?
	Outcomes / impact of training

	
	
	
	


3) Accessibility

Accessibility of the school buildings, curriculum and printed materials and plans to extend this, as required by the SEN and Disability Act 2001, Disability Equality Scheme.

	Information to be provided in Annual Governors’ Report to Parents
	Where information may be found

	· A description of the admissions arrangements for pupils with disabilities

· Details of steps taken to prevent pupils with disabilities from being treated less favourably than other pupils
	School’s SEN policy  

SEN policy

Accessibility plan



	· Details of facilities provided to assist access to the school by pupils with disabilities
	Append School’s accessibility plan (showing outcomes) or list facilities as in SEN policy




4) Resources available for SEN and how they are deployed.

Attach a copy of the form used for LEA ‘Monitoring schools’ and colleges’ provision for pupils with Special Educational Needs’ document, or use the table below:

	Budget Information 

	
	Income
	£
	

	a)
	Notional school budget for SEN (This includes: delegated amount for statements, SENCO release, and 4% AWPU)
	
	

	b)
	Other sources of funding, e.g. Standards Fund,  spent on SEN
	
	

	
	i)
	£
	

	
	ii)
	£
	

	
	iii)
	£
	

	
	TOTAL
	£
	

	
	Expenditure
	
	

	a)
	Amount spent on staffing (internal)
	
	

	
	i)    SENCo’s or part of SENCo’s salary
	£
	

	
	ii)   SEN support teachers
	£
	

	
	iii) Teachers who teach small lower sets (roughly half or fewer usual numbers)
	£
	

	
	iv)  SEN teaching assistants
	£
	

	
	v)   NNEBs supporting SEN pupils
	£
	

	
	vi)  Administration for SEN
	£
	

	
	vii) Other – please specify:
	£
	

	
	
	£
	

	
	
	£
	

	
	
	£
	

	b)
	Amount spent on external services , e.g. STS, consultancy
	
	

	
	i)
	
	£
	

	
	ii)
	
	£
	

	
	iii)
	
	£
	

	c)
	Amount spent on materials/resources
	£
	

	d)
	Amount spent on INSET (include course fees, supply cover, travel etc)
	£
	

	e)
	Other expenditure (please list)
	£
	

	
	
	
	£
	

	
	
	
	£
	

	
	
	
	£
	

	
	TOTAL
	£
	


5) Outcomes

a) Achievement

Provide analysed data e.g. RAISEonline, conversion data, gains in reading scores; spelling scores; SATs results over time, number of IEP targets met.  See data section of LEA ‘Supporting School Effectiveness –Self evaluation guidance and materials’ 

b) Pupil and parental involvement in annual review meetings

	Percentage of pupils attending/involved in their annual review meeting
	Percentage of parents/carers attending/ involved in their child’s annual review meeting

	
	


c) Exclusions – permanent and fixed term – of pupils with SEN

	
	Permanent exclusions
	Fixed term exclusions

	Total number of days pupils with SEN were excluded for over the year  
	
	

	Number of pupils with SEN involved
	
	

	Number of pupils with SEN excluded as a percentage of all pupils excluded 
	
	


d) Attendance of pupils with SEN – authorised and non authorised 

	
	Whole school including pupils with SEN
	Pupils with SEN

	Attendance – Average attendance rate (%)
	
	

	Non attendance – Average authorised (%)
	
	

	Non attendance – Average unauthorised (%)
	
	


6) SEN Policy Update

Outline reasons for any changes to SEN policy and effects on provision (predicted or actual). 

