New arrivals
Admission

If a pupil has little or no English when he/she is admitted to school, it is helpful to have someone who speaks the same language, especially if the family also has limited English.  This should preferably be an adult; interpreters can be requested from County Hall if necessary.    Tel Pernjit Mann on 0116 265 6242.
The pupil should quickly be able to identify an adult in school to whom they can turn for help.  They should also be found supportive peers who can act as “buddies” for the first days and weeks.  Provide a bilingual dictionary if possible (English/first language and first language/English).

Care should be taken deciding on a form for the pupil.  You have to weigh up the benefits of having someone else in the same form who speaks the same language against the possibility that the minority ethnic pupils are in a few forms rather than being spread more evenly through the school population.  This is particularly difficult when there are not many pupils sharing the language, and when pupils arrive at various times during the school year.

It will take some time to ascertain their cognitive ability. As it is important that those new to English hear good quality English it is helpful for them to be in top sets, with supportive pupils. They should not be with pupils with special educational needs unless it is shown that they have SEN as well as being new to English. 

Initial assessment and induction

The initial assessment needs to include the following:

· time of arrival in the UK

· language(s) spoken, read or written

· previous educational experience including length of time learning English

· competence in English speaking, listening, reading and writing
Suggestions for initial English language assessment:
Speaking and listening:

Use a tape recorder and transcribe the dialogue for later analysis.

The pupil talks about themselves – how old they are, where they have come from, how long they have been in the UK.

The pupil talks about either their family or their previous school (or other topic), with prompting as necessary.  

Check past and present tense usage by asking what they did the day before and what they plan to do that evening.

Reading:
The school NFER test may be too difficult for new arrivals.  Use another test or devise your own which starts with basic comprehension and moves on to inference and deduction, while using gradually more advanced vocabulary and complex sentence structures.  Will they be able to cope with the class text books?

Writing:

Devise some sentence starters which become increasingly more complex, so that you can analyse the errors.  E.g. The boys...   My house...  In the afternoon... If they could...  Unless they...  Although...

Ask the pupil to write a short passage about a topic of their choice.  Analyse for errors but also for competence.  (See “Grammar for Writing:  supporting pupils learning EAL”  analysis grids e.g. page 94.   DfES  0581/2002 )

First language:
Assess competence in first language if possible.  The more advanced a pupil’s skills in their first language, the easier it will be to transfer these skills to learning English.

Pupils with very limited English

Some pupils may not have enough English to talk about themselves.  The use of pictures is helpful if English is very limited.  Pupils can be asked to sequence them and both active and passive vocabulary can be ascertained by asking questions and giving directions.  If you wish, you could contact EMASS for an initial assessment. 

Contact:
Anne Ratcliff 
Service Manager 
Ethnic Minority Achievement Support Service 
Beaumanor Hall 
Woodhouse 
Loughborough LE12 8TX
Email: emass@leics.gov.uk
Support for the new arrival

Materials and tasks may have to be differentiated to support the pupil at the early stages of learning English.  Enlist the support of peers as this is crucial in the process of integration and adjustment.  There may be a ‘silent’ period lasting up to 6 months;  this is a normal part of the process.  During this time the pupil is listening carefully and “tuning in” to the new language.  The pupil is learning the rules of grammar, intonation and levels of formality as well as new vocabulary.

It is helpful if some time each week can be spent in a small group which focuses on English language learning.  These small groups offer security and the opportunity to take a more active role than in the whole class setting.  Most lessons should take place in the mainstream, with support where possible.

Encourage the use of first language.  Writing in first language reduces some of the frustration pupils feel when the task is well within their capabilities, though not yet in English.  If possible, provide a translation on a facing page.

Suggested published materials which might be useful:

Photocopy masters for structured writing and reading activities, from Learning Materials Ltd., Dixon St, Wolverhampton WV2 2BX:

Mitchelhill, B.  Writing Sentences books 1 – 4

Nettle, G. Reading for meaning books 1 – 3

Prince, S.  Picture Qs.  Starting Writing Skills books 1 – 3

Dawson, R.  Story Strips. 32 story ideas for telling, writing and sequencing (1992) NES Arnold.  (Photocopy masters.)

Hutchinson, T.  Project.  
Student’s book 1  OUP  0 19 436514 X

                                  
Workbook 1
  
OUP  0 19 436515 8





Student’s book 2
OUP  0 19 436523 9





Workbook 2

OUP 0 19 436524 7 





tape and CD also available

Bolton, Oxenden & Peterson.  OK  2  workbook Oxford Intensive English Courses.  OUP  0 19 432358 7  (there are 4 books in this series).

Collaborative materials – (a variety of activities for use in mainstream lessons across the curriculum.  The underpinning theory is that pupils will learn English by using it in a meaningful way, conversing with others.)  Available from The Multicultural Centre, Quorn.

Bilingual dictionaries – e.g. Oxford Wordpower series.  Web site:  www.oup.com

Mantra dual language books and tapes (it is always difficult to find dual-language books suitable for Key Stage 3)  Web site:  www.mantralingua.com

Readers – published by Penguin, Cambridge and OUP.  Use elementary and stage 1 levels;  after this, pupils should be able to cope with books in the school library.  These readers use a limited number of different words and simple sentence structures.  They avoid idiomatic language.  They have questions at the back which are enjoyed by some pupils.  Penguin Easystarts are the easiest.
Websites: 
www.penguinreaders.com  
www.oup.com 
www.cambridge.org
