The Leicestershire Context
There are approximately 10,000 pupils of minority ethnic heritage in Leicestershire schools.  In addition to English, more than 50 different community languages are spoken in the county.  Arabic, Bengali, Cantonese, Gujarati, Hindi, Kutchi, Malay , Panjabi and Urdu are spoken by a significant number of pupils whilst other languages are represented in smaller numbers.

Gujarati speaking pupils. 
The Gujarati community has its ancestral home in the state of Gujarat in northern India.  The majority of our Gujarati pupils have been born in the UK whereas most of their parents and grandparents will have come either direct from Gujarat or from East Africa during the political upheaval of the 1970s.  Typically, these families brought with them experience of formal education and knowledge of modern city and business life.  Some family members will still live in India and pupils do have extended holidays occasionally to maintain cultural and family links.

Bengali speaking pupils. 
Bengali is spoken in both Bangladesh and the state of Bengal in India.  Most, though not all, of our pupils come from rural areas of the Sylhet district in the north of Bangladesh.  In remote villages, the opportunity for formal education in limited.  Men came to the UK to work in the local industries, for example hosiery, and were later joined by their families.  Most of our Bengali speaking pupils have been born and brought up in the UK, though they are usually the first generation.  Links with family members who live in Bangladesh are generally strong.  Family and cultural links are maintained through extended holidays.

Children of University students. 
Universities in Leicestershire attract mature students from overseas for Masters and PhD courses.  We have several Arabic speakers and Malay speakers, for example, who have accompanied their parents.  They usually stay in the UK for one or three years.

Asylum-seeking pupils.  
There is a small number of asylum-seeking or refugee pupils in the county. These children will have emotional needs and we need to be extra vigilant concerning their welfare. In addition to having little or no English and experiencing culture shock coming to the UK, they may have traumas that will take time to surface and for them to come to terms with.  They also have worries about whether their applications for refugee status will be granted or whether they will be deported;  an extra burden on some is their responsibility to act as interpreters.  The pastoral role of the teacher is very important.

Different educational experiences
Most of our ethnic minority pupils have been born in the UK and have experienced the UK education system from the age of 5.  While many are fluently bilingual, others may be prevented from gaining full access to the curriculum because of the linguistic demands of the curriculum and its cultural references.

Some pupils are late-arrivals to the UK.  Some have had a significant amount of education and have well developed study skills.  They may well have been learning English as a foreign language whilst at school.  These pupils need help to increase their vocabulary and their understanding of everyday and academic English.  They may find it easier to read and write English than to speak it, as they may not have had much active practice when learning the language.  You may find that they have not covered the same syllabus as the National Curriculum, e.g. in Maths some pupils will be very competent in multiplication tables and general number skills but be unfamiliar with graph work or with the names of shapes. They may use different methods of computation, such as for long division.  In Science pupils may not have had practical experience doing experiments in a laboratory.  It can be quite devastating for a pupil who is used to being top of the class to suddenly find that he/she cannot do the work, so schemes of work need to include areas where they can achieve success.  This is vital for self-esteem.

Some late arrivals have had a very limited formal education or none at all.  These pupils need to be drawn into the school system gently, with opportunities to practise things we may take for granted, such as using a ruler or a pair of scissors.  Drawing often poses problems for these pupils as they have had little experience of this.  Some cultures do not encourage drawing representations of real life, so even pupils who have been to school many be similarly inexperienced.  Islamic art, for example, makes use only of geometric patterns and calligraphy.
