Assessing Pupil Progress:
Gathering Evidence in Reading

Assessment Focus 1 (AF1)

Use a range of strategies, including accurate decoding of text, to read for meaning.

Territory of the AF

This assessment focus is about the process of decoding text.  For this reason, it is not assessed beyond L3.  Teachers will need evidence of pupils using a range of strategies with an emphasis on phonic strategies in the early stages.  Fluency and expression (including attention to punctuation), is also a key part of this AF.
Pupils in Key Stage 1:

· Reads words on sight, e.g. familiar common words; some content words

· Makes use of phonic strategies, e.g. consonant blends; word initial/word final; long vowels; polysyllabic words

· Uses sentence and whole text knowledge, e.g. by self-correcting, substituting words that make grammatical or contextual sense

· Shows awareness of punctuation marks in reading, e.g. pausing at full stops

Pupils in Key Stage 2:
· Use phonic knowledge to decode
· Use grammatical awareness 
· Use contextual understanding
· Use word recognition and graphic knowledge
	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· some high frequency and familiar words read on sight

· decode familiar and some unfamiliar words using blending as the prime approach

· some awareness of punctuation marks, eg pausing at full stops
Level 2

In some reading

· range of key words read on sight

· unfamiliar words decoded using appropriate strategies, eg blending sounds
· some fluency and expression, eg taking account of punctuation, speech marks
Level 3

In most reading
· range of strategies used mostly effectively to read with fluency, understanding and expression



Examples of evidence for AF1 in the classroom

· Running records of reading;

· Teacher/TA reading records;

· Home/school records;

· Evidence often drawn from guided reading and could also come from phonic teaching sessions.

READING JOURNAL ACTIVITIES
· Make a list in your reading journal of little words hiding inside bigger words in your guided reading book.

· In your reading journal, make a list of words from your guided reading book that people might find hard to spell. Circle or highlight the tricky bit in each one.

Assessment Focus 2 (AF2)

Understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text.
Territory of the AF

The key to this AF is identifying the relevant information and commenting upon it, using references and quotations to exemplify.  This may involve retelling or paraphrasing information, events or ideas.  At lower levels this may be by locating a piece of information; progression is shown by locating information from a variety of places in the text.  Progression is also shown by the relevance of comments made and the evidence to support them.
Pupils in Key Stage 1:

· Recall the main ideas of a story or information text

· Identify how characters behave e.g. repeated actions and words

· Connect words and illustrations e.g. what additional information does the illustration add?

· Say what they have found out by reading the book

· Retrieve relevant details from different paragraphs or sections of the text

Pupils in Key Stage 2:

· Use skimming to appraise a text quickly

· Use scanning skills efficiently e.g. to locate key words and specific information

· Use the above skills to locate the correct paragraph to close read.

· Use the text (references and quotes) to explain views

· Are able to use the precise and exact information in the text

· Are able to read a question accurately, identify the key words that provide the essence of the question being asked or information required
	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· some simple points from familiar texts recalled 
· some pages/sections of interest located, eg favourite characters/events/information/pictures

Level 2

In some reading

· some specific, straightforward information recalled, eg names of characters, main ingredients
· generally clear idea of where to look for information, eg about characters, topics
Level 3

In most reading

· simple, most obvious points identified though there may also be some misunderstanding, e.g. about information from different places in the text
· some comments include quotations from or references to text, but not always relevant, e.g. often retelling or paraphrasing sections of the text rather than using it to support comment
Level 4
Across a range of reading

· some relevant points identified

· comments supported by some generally relevant textual reference or quotation, e.g. reference is made to appropriate section of text but is unselective and lacks focus
Level 5
Across a range of reading

· most relevant points clearly identified, including those selected from different places in the text

· comments generally supported by relevant textual reference or quotation, even when points made are not always accurate


Examples of evidence for AF2 in the classroom

· Cross-curricular research;
· Information retrieved as a concept map, chart, diagram, notes, lists, text marking;
· Reading journal entries;
· Types of questions asked: How do you know that?  Where is that in the text? When did it happen? What happened? What are the main events?

· Constructing character profiles or images of settings (visualisation) from information in a text;

· Using Speaking and Listening/Drama activities, eg jigsawing, envoying, hotseating, debate, conscience alley, to observe what children have identified, selected and understood from texts read;

· A written summary or book review of a text;

· Retelling stories and recounts.

READING JOURNAL ACTIVITIES

· Write down some facts that you have learned from your book.

· Can you find any questions in your book? Think about all your question words. 

· Choose one section of your book and jot down some notes that you can use in your work later.

· Complete a KWL grid for your book. 

· Try to scan a page to see if you can pick out the main information.

· List any key words or phrases from a section of text. 

· List all the characters that appear in your story.

· List all the events in your story in the correct order.

· Sketch and label one of the settings in your story.

· Jot down some ideas for a true/false quiz you could share with a friend based on your book.

· Over what period of time does your story take place? 1 day, 1 week, 1 month or possibly years? Draw a timeline to show the events in your story.

· Draw and label a picture of a setting from your story, you could copy words/phrases from the book to help you.

· Choose a descriptive word from your guided reading book. Using a thesaurus, list 5 synonyms and 5 antonyms for that word.

· Make a word search using character names, places and important words from your guided reading book.

· Devise some questions for your friend that can be answered by reading your book - make sure you can show where and how to find the answers.    (+AF3)

· Imagine you are making a curiosity kit for your book - list the kind of items you would want to collect.    (+AF3)

· Try to summarise a section of text in your own words.    (+AF3)

· Sketch some of the characters from your story and show how they are related/connected to each other. (+AF3)

· Draw a story mountain/path to show the main events in your story.    (+AF4)

· Make notes about your story on a hand plan.    (+AF3)

· Pick one character from your story; find and copy at least three things the author says about this person.    (+AF6)

· Summarise the main things you have learned from this book.    (+AF3)

· Re-read a chapter/section of your guided reading book. Find x number of powerful words that you could use in your own writing.    (+AF5)

· Create a list of key words and/or a glossary for the non-fiction book that you have read.    (+AF4&5)

· Choose a descriptive passage from your guided reading book and make a list of vivid imagery, e.g. similes, metaphors, alliteration, noun phrases, etc.     (+AF5)

· As you are reading your guided reading book, look out for really good adjectives. Try to find at least 10 good describing words for people and 10 for places.    (+AF5)

· Find 15 adverbs (adjectives or powerful verbs) that the author has used and list them in alphabetical order.    (+AF4)

· Make a fact-file about a topic from your non-fiction guided reading book.    (+AF3)

· Draw a cartoon strip of the main events in your guided reading book.    (+AF4)

Assessment Focus 3 (AF3)

Deduce, infer or interpret information, events or ideas from texts.

Territory of the AF

This assessment focus is about how we derive meaning from a text.  The key skill within this is that of inference.  The ability to make inferences is, in simple terms, the ability to use two or more pieces of information from a text in order to arrive at a third piece of information that is implicit.  Inference can be as simple as associating the pronoun ‘he’ with a previously mentioned male person. Or, it can be as complex as understanding a subtle implicit message, conveyed through the choice of particular vocabulary by the writer and drawing on the reader’s own background knowledge.  Progression is shown through the complexity of the inferences drawn, the complexity of the text (not just harder language but concepts) and also the clarity of children’s explanation and justification of their understandings.
Pupils in Key Stage 1:

· Use knowledge of a story so far to make predictions about what will happen next

· Connect information together to draw out implied meanings

· Distinguish between more and less important items of information

· Use clues from what characters do and say to explain their motives

Pupils in Key Stage 2:

Deduction skills

· Are able to distinguish between implicit and explicit points of view

· Are able to make links between cause and effect

· Are able to gather information from different parts of a text 

· Are able to re order parts of a text to work out sequences

· Are able to recast a text from one form to another

· Are able to make predictions based on the evidence in the text.

Inferential skills

· Are able to make generalisations 
· Are able to recognise and explain the writer’s viewpoint
· Are able to recognise and explain the narrative voice
· Are able to understand and explain the connotations of words
· Are able to explain the use of figurative language
· Are able to make empathetic responses
· Are able to organise and collect information from across a piece of text or a range of texts
Deduction is the ability to draw a logical conclusion from the information given.

Inference is the ability to go beyond the information given in the text based, on the reader’s personal experience, knowledge or opinion. 

Inference, deduction and interpretation skills are implicitly linked and can not always be separated 

	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· reasonable inference at a basic level, eg identifying who is speaking in a story
· comments/questions about meaning of parts of text, eg details of illustrations, opening, impact of cover
Level 2

In some reading

· simple, plausible inference about events and information, using evidence from text eg how a character is feeling, what makes a plant grow
· comments based on textual cues, sometimes misunderstood

Level 3

In most reading

· straightforward inference based on a single point of reference in the text, eg ‘he was upset because it says  “he was crying”’
· responses to text show meaning established at a literal level, e.g. “walking good” means “walking carefully” or based on personal speculation, e.g. a response based on what they personally would be feeling rather than the feelings of the character in the text
Level 4

Across a range of reading

· comments make inferences based on evidence from different points in the text, e.g. interpreting a character’s motive from their actions at different points
· inferences often correct, but comments are not always rooted securely in the text or repeat narrative or content

Level 5

Across a range of reading

· comments develop explanation of inferred meanings drawing on evidence across the text, e.g. “you know her dad was lying because earlier she saw him take the letter”
· comments make inferences and deductions based on textual evidence, e.g. in drawing conclusions about a characters feelings on the basis of their speech and actions


Examples of evidence for AF3 in the classroom

· The quality of the text used is very important.  Quality texts with layers of meaning and interest will provide rich opportunities for children to demonstrate their inferential skills and for the teacher to extend these skills;
· Much of the evidence for this AF will come from evidence of guided reading sessions;
· Reading journals;
· Children can demonstrate AF3 through working with texts in the widest sense for example, picture books, film, analysis of images etc
· Many activities which focus on exploring character and motivation will elicit evidence of inference;
· The quality of questioning will determine the level of inference demonstrated in responses;
· Any activity related to text (fiction, non-fiction and poetry) has the potential for developing and evidencing inference.
READING JOURNAL ACTIVITIES

· Imagine you are in an aeroplane looking down over a setting from your story - what else can you see? 

· Complete a ‘role on the wall’ for one of the characters from your story; don’t forget to include personality description as well as appearance. 

· Use your ‘role on the wall’ to help you write a description of your chosen character.     

· Which is your favourite character and why? Are there any characters that you really don’t like and why?

· Pick one character from your story; write a list of the things you think they would like or dislike; e.g. what would be their favourite food, colour, television programme etc?

· Imagine you are one of the characters from your story. Pick one event and try to write what that character’s diary entry would look like for that day.

· Imagine you are able to make a telephone call to one of the characters from your story; what would you both say? Record your conversation in speech bubbles or as dialogue - don’t’ forget to set out and punctuate your speech correctly! 

· Using speech bubbles, draw and write a conversation between two characters in from your story.

· Compare two characters from the story; how are they similar/different?

· Write down three questions you would like to ask one of the characters in the book - try to answer them in role (work with a partner).

· Choose one character from the book and say what you think would have happened if they had behaved/reacted in a different way.

· Has this book changed your mind about anything? Was there something that you thought was true but have found out is false?

· Try to summarise the book in 100 words or less.

· Write a brief summary at the end of each chapter; include the key events and new insights into characters and the plot. 

· Write a poem describing a person or place in your guided reading book.

· Write a missing scene from the story, that must have happened, but which the author has not included.

· Try to summarise a section of text in your own words. (+AF2)

· Sketch some of the characters from your story and show how they are related/connected to each other. (+AF2)

· Devise some questions for your friend that can be answered by reading your book - make sure you can show where and how to find the answers. (+AF2)

· Imagine you are making a curiosity kit for your book - list the kind of items you would want to collect.     (+AF2)

· Make notes about your story on a hand plan.     (+AF2)

· Summarise the main things you have learned from this book. (+AF2)

· Make a fact-file about a topic from your non-fiction guided reading book. (+AF2)

· Draw a bar chart to show the most exciting/dramatic parts of your story (+AF4)

· Write a short description of an event that you think might have taken place before your story began or after it ended. (+AF6)

· Try to storyboard the events in your story on a cartoon strip - which picture would show the most important/turning-point in the story? (+AF4)

· Draw a chart to show how a character’s feelings change over the course of the story. (+AF6)

· Write three questions you would like to ask the author of your book. (+AF6)

· If you were the author, would you have changed any of the characters/events/settings? (+AF6)

· Design a new front cover for your book. (+AF6&7)

· Write a new ‘blurb’ for the back of the book - don’t forget you need to ‘hook’ your reader. (+AF6)

· Choose a key moment in the story and change the event - what would have happened next? (+AF6)

· When you have finished your book, try to think what would happen if there was an extra chapter - summarise this chapter. (+AF6)

· Compare your book to another on the same topic, which do you prefer and why? (+AF7)

· Compare your book to a website on the same topic - which do you think gives you more/better information and why? (+AF7)

· Before finishing the story, try to predict what will happen. (+AF7)

· Draw a poster advertising this book. Persuade people why they should read it. (+AF6)

· Imagine you are one of the characters in your guided reading book. Write your diary entry for one day in the story. Remember to include your thoughts and feelings about the events of the day. (+AF4)

· Write a letter as a character in your guided reading book to another character in the book. (+AF4&6)

· Choose one chapter from your guided reading book. Re-tell the events from the point of view of a minor character. (+AF6)

· Construct a time-line to fit your story. Include all the major events. (+AF4)

· Write a newspaper report about an important event in the story. Remember to include a headline, interviews with people involved and pictures with captions. (+AF4)

· Write a telephone conversation between two characters from your story in which they comment on a key incident in which one or both of them have been involved. (+AF4)

· Choose a key moment in your story and change some element(s) of the event. Write what happens next. (+AF6)

· Write a letter to a ‘Problem Page’ from one of the characters in your story, and then compose the reply. (+AF6)

Assessment Focus 4 (AF4)

Identify and comment on the structure and organisation of texts, including grammatical and presentational features at text level.

Territory of the AF

The key words in this AF are ‘identify’ and ‘comment’.  Teachers need to provide opportunities for children to engage with a range of different non-fiction, fiction and poetry texts with varying layouts and features.  Children need to discuss both text type/genre and form.  The main focus for this AF is structure and organisation at whole text level.  Children need opportunities to discuss whole texts in terms of how they are organised and structured and the impact of this. 
Pupils in Key Stage 1:

· Makes use of book conventions and organisational devices to focus their reading e.g. index, glossary

· Traces how ideas link and how a writer signals changes and connections

Pupils in Key Stage 2:

· Have knowledge of and can recognise the language and organisational features of different text types (genre)
· Are able to understand and explain the use of the language and organisational features
· Are able to apply grammatical knowledge when reading complex sentences
· Are able to understand why an author has chosen to use a range of punctuation (colon, semi-colon, dashes, brackets, commas, ellipses)
· Are able to understand and explain the author’s use of connectives to bring a change of tone, voice or opinion. 
	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· some awareness of meaning of simple text features, eg font style, labels, titles
Level 2

In some reading

· some awareness of use of features of organisation, eg beginning and ending of story, types of punctuation
Level 3

In most reading

· a few basic features of organisation at text level identified, with little or no linked comment, e.g. ‘it tells about all the different things you can do at the zoo’
Level 4

Across a range of reading

· 
some structural choices identified with simple comment, e.g. “he describes the accident first and then goes back to tell you why the child was in the road”
· 
some basic features of organisation at text level identified, e.g. “the writer uses bullet points for the main reasons”
Level 5

Across a range of reading

· comments on structural choices show some general awareness of author’s craft, e.g. ”it tells you all things burglars can do to your house and then the last section explains how the alarm protects you
· various features relating to organisation at text level, including form, are clearly identified, with some explanation, e.g. “each section starts with a question as if he’s answering the crowd



Examples of evidence for AF4 in the classroom

· Sequencing and sorting jumbled pictures, lines, sentences or paragraphs from a text;

· Non-fiction, fiction and poetry texts annotated to comment on structure and presentational features;

· Annotation of sentence construction/punctuation in terms of the impact on the whole text purpose, eg starting with imperative for instructions, inverted clause structure for emphasis, sentence connectives;

· Mapping an author’s story and creating their own story plan.  Children explaining their decisions (links to AF3 in writing).  Work with non-fiction skeletons or fiction blueprints is key here;

· Planning their own non-fiction text and explaining their decisions (links to AF3 in writing);

· Teacher observations of children reading and searching for information in books, multi-modal texts and on the internet.

READING JOURNAL ACTIVITIES

· Jot down some of the features that you have found in your book.

· Re-write a section/chapter of your book as a playscript. Remember to include all the features of a playscript – setting, characters, stage directions, etc.

· Draw a story mountain/path to show the main events in your story      (+AF2)

· Draw a bar chart to show the most exciting/dramatic parts of your story. (+AF3)

· Try to storyboard the events in your story on a cartoon strip - which picture would show the most important/turning-point in the story? (+AF3)

· Find 15 adverbs (adjectives or powerful verbs) that the author has used and list them in alphabetical order. (+AF2)                               

· Imagine you are one of the characters in your guided reading book. Write your diary entry for one day in the story. Remember to include your thoughts and feelings about the events of the day. (+AF3)

· Draw a cartoon strip of the main events in your guided reading book. (+AF2)

· Construct a time-line to fit your story. Include all the major events. (+AF3)

· Write a newspaper report about an important event in the story. Remember to include a headline, interviews with people involved and pictures with captions. (+AF3)

· Write a telephone conversation between two characters from your story in which they comment on a key incident in which one or both of them have been involved. (+AF3)

· Choose two books on the same topic and compare the way they are set out - what features are similar/different? (+AF7)

· Imagine you are a book critic for a newspaper or magazine, write a review of your book for the readers. (+AF6)

· Would you like to read more books by this author? Explain your reasons. If you have already read some other books that this author has written; can you see any similarities/differences between them? (+AF6)

· Write a letter as a character in your guided reading book to another character in the book. (+AF3&6)

· Create a list of key words and/or a glossary for the non-fiction book that you have read. (+AF2&5)

Assessment Focus 5 (AF5) 

Explain and comment on the writer’s use of language, including grammatical and literacy features at word and sentence level.

Territory of the AF

Key words in this AF are ‘explain’ and ‘comment’.  Teachers need to create interesting and stimulating opportunities for pupils to analyse text at sentence and word level; identify examples of language features and articulate the effect.  The texts that are used with the children must include a variety of fiction, non-fiction and poetry.  Progression is shown by the quality of comments about the use of language and growing, explicit reference to authorial intent.
Pupils in Key Stage 1:

· Comment on the effect of specific words and how they convey meaning e.g. ideas, characters, atmosphere

· Discuss language patterns and how they contribute to the meaning e.g. refrains, rhymes or repetition

Pupils in Key Stage 2:

· Are able to understand and explain the writer’s use of the connotations of words

· Are able to explain the author’s use of figurative language

· Are able to explain the author’s use of technical, specialised or genre specific vocabulary

· Are able to comment critically on the overall impact of poetry or prose referring to the use of language and the development of themes.

· Are able to make empathetic responses

· Are able to understand why an author has chosen to use a range of punctuation (colon, semi-colon, dashes, brackets, commas, ellipses)
· Are able to understand and explain the author’s use of connectives to bring a change of tone, voice or opinion. 
	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· comments on obvious features of language, eg rhymes and refrains, significant words and phrases
Level 2

In some reading
· some effective language choices noted, eg ‘slimy’ is a good word there
· some familiar patterns of language identified, eg once upon a time; first, next, last
Level 3

In most reading

· a few basic features of  the writer’s use of language identified, but with little or no comment, eg ‘there are lots of adjectives’ or ‘he uses speech marks to show there are lots of people there’
Level 4

Across a range of reading
· some basic features of writers’ use of language identified, e.g. “all the questions make you want to find out what happens next”

· simple comments on writers’ choices, e.g. “ ‘disgraceful’ is a good word to use to show he is upset”

Level 5

Across a range of reading

· various features of writers’ use of language identified, with some explanation, e.g. “when it gets to the climax they speak in short sentences and quickly which makes it more tense”
· comments show some awareness of the effect of writers’ language choices, e.g. “ ‘inked up’ is a good way of describing how the blackberries go a bluey black colour as they ripen”



Examples of evidence for AF5 in the classroom

· Text marking and annotation;

· Collaborative discussion of the text in shared and guided;

· Revealing short paragraphs word by word or sentence by sentence, exploring the effect of the words and sentences.  For example, children can select a word and brainstorm all the images connected with it, make associations between those images and explore the possible intended impact in the context of the text, e.g. ‘saggy house’.

· Alternative words/phrases/sentences suggested by the pupils;

· Pupil revision of their own writing shows consideration of choices of words and sentence construction through discussion and in writing books.

· Contributions to working walls and word banks;

· Activities using sentences/phrases out of context from a range of text types; discussing and justifying the text type they come from.

READING JOURNAL ACTIVITIES

· Find a description of a setting in your book, what atmosphere is the author trying to create? List the words/phrases that help to depict that feeling.                                       

· Make a list of the words and phrases used to create atmosphere, set the scene or describe a character.

· Find 10 interesting words in your guided reading book. Write down what each one means. Then use each word in a sentence of your own.

· Re-read the opening of your guided reading book. How does the story hook you in at the beginning? Write a list of the words and phrases that you feel are effective in making you want to read on.

· Re-read a chapter/section of your guided reading book. Find x number of powerful words that you could use in your own writing. (+AF2)

· Create a list of key words and/or a glossary for the non-fiction book that you have read. (+AF2&4)

· Choose a descriptive passage from your guided reading book and make a list of vivid imagery, e.g. similes, metaphors, alliteration, noun phrases, etc. (+AF2)

· As you are reading your guided reading book, look out for really good adjectives. Try to find at least 10 good describing words for people and 10 for places. (+AF2)

Assessment Focus 6:

Identify and comment on writers’ purposes and viewpoints, and the overall effect of the text on the reader.

Territory of the AF

This AF progresses from children expressing personal opinions and preferences to a growing awareness of the role and viewpoint of the author.  A key element is the ‘overall effect’ of the text which requires that children are able to talk about texts as a whole.  This may involve many links with AF4.
Pupils in Key Stage 1:

· Responds to the text overall and says what they liked/disliked about it

· Identifies the main purpose of a text e.g. using evidence from what they have read

Pupils in Key Stage 2:

· Are able to recognise and explain the writer’s viewpoint
· Are able to recognise and explain the writer’s use of narrative voice
· Reflect on part of or whole texts, summarise the impact on the reader of themes, moods and messages (has the writer been successful!).
	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· some simple comments about preferences, mostly linked to on own experience
Level 2

In some reading
· some awareness that writers have viewpoints and purposes, eg ‘it tells you how to do something’, ‘she thinks it’s not fair’
· simple statements about likes and dislikes in reading, sometimes with reasons

Level 3

In most reading

· comments identify main purpose, e.g. ‘the writer doesn't like violence’

· express personal response, but with little awareness of writer’s viewpoint, or effect on the reader, e.g. ‘she was just horrible like my nan is sometimes’
Level 4

Across a range of reading

· main purpose identified, e.g. “it’s all about why going to the dentist is important and how you should look after your teeth”

· simple comments show some awareness of writers’ viewpoint, e.g. “he only tells you good things about the farm and makes the shop sound boring”

· simple comment on overall effect on reader, e.g. the way she describes him as ‘rat-like’ and ‘shifty’ makes you think he’s disgusting”
Level 5

Across a range of reading

· main purpose clearly identified, often through general overview, e.g. “the writer is strongly against war and wants to persuade the reader to agree”

· viewpoint in texts clearly identified, with some, often limited, explanation, e.g. “at the end he knows he’s done wrong and makes the snake sound attractive and mysterious”

· general awareness of effect on the reader, with some, often limited explanation, e.g. “you’d be persuaded to sign up because 25p a week doesn’t seem that much to help someone see”


Examples of evidence for AF6 in the classroom

· Key questions which will elicit evidence of this AF are:

· What do I think/feel?

· Who is telling?

· How is the viewpoint constructed?

· What impact does this have on me as a reader?

· At the early stages, work around developing and promoting book/reading preferences will provide evidence.  (Personal reading and home/school reading can contribute here);

· Book reviews in a wide range of ways (oral, written, online collaboration);

· Drama and role play provide rich sources of evidence for children’s understanding and explanations of viewpoint (thought tracking, freeze framing, hot seating etc);

· Tracking changes through texts promotes consideration of viewpoint and authorial intent (e.g. tracking how a character changes from being scared to being brave and why);

· Visual texts are useful here as the author is replaced by a director (e.g. looking at use of sound/light/camera angle).

READING JOURNAL ACTIVITIES

· Write a short description of an event that you think might have taken place before your story began or after it ended. (+AF3)

· Pick one character from your story; find and copy at least three things the author says about this person. (+AF2)

· Draw a chart to show how a character’s feelings change over the course of the story. (+AF3)                                

· Write three questions you would like to ask the author of your book. (+AF3)

· If you were the author, would you have changed any of the characters/events/settings? (+AF3)

· Write a new ‘blurb’ for the back of the book - don’t forget you need to ‘hook’ your reader. (+AF3)

· Choose a key moment in the story and change the event - what would have happened next? (+AF3)

· Try to think of at least three alternative titles for your book and explain your choices.

· When you have finished your book, try to think what would happen if there was an extra chapter - summarise this chapter. (+AF3)

· Imagine you are a book critic for a newspaper or magazine, write a review of your book for the readers. (+AF4)

· Would you like to read more books by this author? Explain your reasons. If you have already read some other books that this author has written; can you see any similarities/differences between them? (+AF4)

· Find out if this author has a website and research his/her background and other work. 
· Do you feel any different after reading this story? Explain your answer. 
· Draw a poster advertising this book. Persuade people why they should read it. (+AF3)      

· Write a letter as a character in your guided reading book to another character in the book. (+AF3&4)

· Choose one chapter from your guided reading book. Re-tell the events from the point of view of a minor character. (+AF3)

· Choose a key moment in your story and change some element(s) of the event. Write what happens next. (+AF3)

· Write a letter to a ‘Problem Page’ from one of the characters in your story, and then compose the reply. (+AF3)

· Imagine you are the publisher, make a poster that would advertise your book and make people want to buy it. (+AF7)

· Design a new front cover for your book. (+AF3&7)

Assessment Focus 7:

Relate texts to their social, cultural and historical traditions.

Territory of the AF

This AF is essentially about placing a text in a wider context which may be a genre or social/cultural/ historical.  In the early stages it relates to making simple connections with other known texts.  As children progress, they learn to make more sophisticated connections between texts including connections to the cultural context for both writer and reader.
Pupils in Key Stage 1:
· Identifies traditional characters and settings in fiction
· Relates the text to others e.g. by a similar type, by the same author in a series
Pupils in Key Stage 2:
· Are able to relate and comment on the similarities and differences between the text read and the knowledge and understanding the reader has of the world around them.
· Are able to make links from the text to their personal experiences (in particular those found in other curriculum areas)
· Can recognise an author’s style and text themes and can relate these to other authors and texts of a similar style and theme.

	ASSESSMENT GUIDELINE CRITERIA
Level 1

In some reading, usually with support 

· a few basic features of well known story and information texts distinguished, eg good and bad characters, photos and drawings
Level 2

In some reading

· general features of a few text types identified, eg information books, stories, print media
· some awareness that books are set in different times and places
Level 3

In most reading

· some simple connections between texts identified, e.g. similarities in plot, topic or books by same author, about same characters
· recognition of some features of the context of texts, e.g. historical setting, social or cultural background
Level 4

Across a range of reading

· comments identify some similarities and differences between texts, with simple comment e.g. characters, setting, presentational features 

· simple response to effect of, e.g. historical context, place, social relationships on meaning of texts

Level 5

Across a range of reading

· comments identify similarities and differences between texts, or versions with some explanation e.g. narrative conventions in traditional tales, or stories from different cultures, ballads, newspaper reports 
· some explanation of how the contexts and traditions in which texts are written and read contribute to meaning, e.g. how historical context influenced adverts or war reports from different times/places; or how a novel relates to when/where it was written


Examples of evidence for AF7 in the classroom
· Much evidence for this AF comes from asking children to make links and connections.  Activating prior knowledge and encouraging children to discuss and find linked texts (in the broadest sense) will provide opportunities for assessing this AF;

· Cross curricular learning is vital here.  Children need to be able to link their learning in other areas to texts and also generate purposes for learning in other areas from the text;

· Comparisons between texts and films/TV versions;

· Reading journals and promoting personal reading journeys (SLS can support teacher and children with book recommendations).  Whilst not explicit in the criteria, developing children’s preferences as readers and articulating that will offer rich evidence for this AF;

· Children need to have opportunities to compare texts at a variety of levels e.g. plot, theme, setting, use of language, character, author etc.

READING JOURNAL ACTIVITIES

· Choose two books on the same topic and compare the way they are set out - what features are similar/different? (+AF4)

· Design a new front cover for your book. (+AF3&6)

· Imagine you are the publisher, make a poster that would advertise your book and make people want to buy it. (+AF6)

· Re-write the story in a style and format suitable for young children.

· Compare your book to another on the same topic, which do you prefer and why? (+AF3)

· Compare your book to a website on the same topic - which do you think gives you more/better information and why? (+AF3)

· Before finishing the story, try to predict what will happen. (+AF3)

· Was there any part of the story that reminds you of something in your own life or in another book that you have read? Try to explain the connections. 
Glossary
· Role on the wall: draw the outline of a person; inside the shape write words/phrases that describe that character’s personality and around the outside of the shape, words/phrases that describe appearances

· Story mountain: children draw a basic mountain shape and use it to plot the structure of a story showing a simple beginning, middle and end (this could be more complex for older children). The peak of the mountain helps to show a story building up to a climax

· Hand plan: using the outline of a hand to help children remember the important elements of story structure i.e. introduction, build up, dilemma, resolution and ending

· Curiosity Kit: similar to a story sack, but using a non-fiction text with articles that relate to the content of the book

· KWL grid: a chart on which children can record what they already know, what they want to know and, after reading the book, what they have learnt

