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WHAT IS ANTI – DISCRIMINATORY EDUCATION?

“For children to have rich and stimulating experiences, the learning 

environment should be well planned and well organised.  No child should be 

excluded or disadvantaged because of ethnicity, culture, religion, home language, family background, special educational needs, disability, gender or ability (QCA Curriculum Guidance 2000)”.
Effective learning development for young children requires high quality care and education by practitioners.  Offering an anti-discriminatory curriculum is as much about the way experiences are offered to young children as it is about what activities are done.  All children have the right to equal access and opportunity of experiences; this does not happen by chance, it has to be carefully planned and effectively monitored.  Children have the right to learn that people must all be valued equally.

The focus for Standard 9 of the Day Care Regulations states that; “Where the registered person and staff are committed to equality they recognise that children’s attitudes towards others are established in these early years.  They understand relevant legislation and plan to help children to learn about equality and justice through their play”.

“An awareness and understanding of the requirements of the equal opportunities legislation that covers race, gender and disability and the Revised Code of Practice on the identification and assessment of special educational needs is essential (Curriculum Guidance for the Foundation Stage, 2000)”.

Remember;

Attempting this kind of work challenges our own beliefs, values and attitudes and those of other adults around us.  It will be an extremely difficult process to go through for everyone involved but will be worth it for the children that you are supporting the development of.  We all deserve the right to be valued and respected for our selves, scrutinising the way we approach situations and our attitudes to other people will develop our respect for ourselves.  It will be painful at times to discuss some issues as a team but it will also be supportive and rewarding if approached sensitively.

You will need to inform parents and keep them involved with how you are approaching this strategy in order to maintain their support.  This will also help you to ensure that you are serving the best interests of your families, respecting families who may not want their cultural differences emphasised in isolation.  Practitioners must agree the approach to challenging discrimination by anyone within their setting, this must be reviewed and discussed regularly. 

Much of this personal development curriculum can be approached through ‘Circle Time’.  This is a highly specialised way of working with children and we would strongly recommend that you attend some kind of training and purchase reading materials before using this as a strategy.

Throughout this document ‘cultural heritage’ and ‘culture’, refer to family culture, class culture and also to ethnic grouping.  Practitioners must take care not to assume that because children share skin colour, religion, culture or family grouping, they share the same views, beliefs, attitudes and values.  Adults must be careful not to share assumptions based on their own misconceptions. 

In developing a strategy for equality of opportunity adults must:

· Weigh the needs of their specific group of children and families, and determine long range overall goals, specific objectives and the starting point of their anti – discriminatory work.

· Carefully evaluate and challenge their misconceptions, fears and prejudices in order to take care that they do not pass these on to the children in their care.

· Carefully evaluate all the materials and equipment in their setting for messages about diversity, determining which materials stay, which need modification and which should be eliminated because of their stereostypical or inaccurate content.

· Incorporate anti – discriminatory activities into daily curriculum planning; not add them on as an appendage or special event. 

· Use developmentally appropriate activities.

· Plan how to intervene in any discriminatory interactions between children, on any kings of bias, and teach children to care, think critically about and act against discriminatory behaviour.

· Plan how to involve parents and other adult family members in all aspects of anti – bias education.

“Practitioners must be aware that children bring to their early learning provision different experiences, interests, competencies and knowledge that affect their ability to learn”.  It is important to be tolerant and comfortable about the diversity of learning within the setting.

CONTENTS

Each of the following principles has been taken from the Curriculum Guidance for the Foundation Stage (page 11).  Leicestershire practitioners have given examples of how these can be put into practice in any setting to promote an anti – discriminatory, inclusive curriculum to ensure equality of access and opportunity for all our children.

SECTION 1  PARTNERSHIP WITH CARERS           page 7

“These principles require practitioners to work in partnership with parents (and carers) to support each child and ensure no child is disadvantaged or excluded;

· Practitioners should ensure that all children feel included, secure and valued.

· Parents (carers) and practitioners should work together in an atmosphere of mutual respect within which children can have security and confidence”.

SECTION 2  DEVELOPMENT OF LEARNING          page 22

“These principles require practitioners to understand how young children develop and learn in the early years;

· Effective education requires both a relevant curriculum and practitioners who understand and are able to implement the curriculum requirements. 
· Effective education requires practitioners who understand that children develop rapidly during the early years – physically, intellectually, emotionally, and socially.
· Early years experience should build on what children already know and can do”.

SECTION 3  PLANNING FOR LEARNING           page 27

“These principles require practitioners to provide a relevant curriculum that is carefully structured, with well planned activities and appropriate intervention.

· To be effective, an early years curriculum should be carefully structured. 

· There should be opportunities for children to engage in activities planned by adults and also those that they plan and/or initiate themselves.

· Well-planned, purposeful activity and appropriate intervention by practitioners will engage children in the learning process.

· Practitioners must be able to observe and respond appropriately to children”.

SECTION 4  THE LEARNING ENVIRONMENT           page 33

“These principles require practitioners to plan a learning environment, indoors and outdoors, that encourages a positive attitude to learning through rich and stimulating experiences and by ensuring each child feels included.

· For children to have rich and stimulating experiences, the learning environment should be well planned and well organised”.

SECTION 1  PARTNERSHIP WITH PARENTS/CARERS

“These principles require practitioners to work in partnership with parents to support each child and ensure no child is disadvantaged or excluded;

· Practitioners should ensure that all children feel included, secure and valued.

· Parents and practitioners should work together in an atmosphere of mutual respect within which children can have security and confidence.

This is demonstrated when practitioners:

· manage carefully the transition between home and setting;

(see 1)

· establish feelings of trust and respect with parents and children;

(see 2)

· treat children as individuals to ensure each has equality of opportunity (see 3)

· find out about the child’s ethnic, faith and cultural heritage and home experiences, so that familiar experiences and interests can be used as starting points for learning and teaching; (see 4)

· promote self – confidence and a positive attitude to learning in all children; (see 5)

· recognise that being successful, and feeling confident and secure, are major factors in protecting children against early failure”. (see 6)

Putting the principles into practice (page 12) QCA guidance.

1. Managing carefully the transition between home and setting.

2. Established feelings of trust and respect with parents and children. 

Good practice

For parents and children who come to settings in which their family cultures are not being acknowledged or represented, it is like looking in a mirror and not seeing a reflection.  For many children the experience of being cared for outside their home culture is a shock.  By adapting our practice accordingly we can help them to feel more comfortable.  By providing positive images of different family groupings we reduce the scope for ridicule and feelings of superiority and help to promote self-respect and pride.  Practitioners must be clear with parents about the type of educational experience their children will be receiving including their aims and philosophies, to prevent parents feeling that their children are not receiving the messages they would prefer.

Activities

· Recognise and acknowledge the fundamental role that parents have already played in their child’s early education.

· Provide information in an accessible format about the way that sessions are organised.  Outline how different activities contribute to learning and the curriculum. Include posters, letters, verbal messages and other appropriate methods.

· Request personal information sensitively.  This information is most useful if collected through discussion with parents.  Discussion will support parents with limited literacy skills and enable practitioners to acknowledge the importance of requesting such personal information as religious or cultural beliefs.  It will help you to discover any special circumstances – e.g. new baby in family: recent illnesses, rites of passage.

Be aware of implying failure when requesting information about choice of toys or reading materials and handling cutlery, these can imply skills rather than experiences, which may not be shared.

· Fully involve parents in the setting in process for their child.

· Encourage involvement through participation in sessions, discussion and sharing of expertise.

· Set time aside to listen to parents’ accounts of their child’s development and any concerns they have.  Feedback to parents when information has been acted upon and incorporated as appropriate into the curriculum.

· Use the family or child’s particular interests or experiences in planning work.  Encourage children to draw and record their experiences.

· Share relevant learning experiences and play activities with parents so that they may be continued at home.  Encourage the borrowing of books and artefacts where appropriate.  Listen to parents’ accounts about how their child tackled the activities at home.

· Suggest ways of developing play to parents in order to support their child’s development. Recognise that some cultures are not child centred and that play takes different forms in different homes.

· Ensure a true ‘open door’ policy for parents to speak to staff when the parents feel the need.  Organised social events for parents, staff and children help to build up relationships.

· Support children in acknowledging that their vocabulary and behaviour may not be represented in settings if it is socially unacceptable.

· Children quickly learn what is appropriate, where.

3.  Treating children as individuals to ensure each has equality of opportunity. 

Good practice

Treating everyone the same is not the same as treating everyone equally.  Children have different personalities, needs, backgrounds and abilities, which demand different responses from adults.  Providers need to recognise this in their policies and practice to ensure children feel valued as individuals and as members of different cultural groups.  Children are likely to reject activities, which do not recognise and value their experience and needs.  This means that some children may not benefit from parts of a setting’s programme despite it being available to all. 

The inclusion of children with disabilities is essential in meeting the needs of all children; activities should not be tailored to fit individual children, this will single them out.  Practitioners should consider how the child could access what is being offered to the whole group.  If this is not practical then the activity needs to be adapted to ensure all children can access it.  Children need to feel they belong to the group and will want to be actively involved as such, rather than as someone who is different.  Speaking with parents is essential to gain specific information about their child’s needs. 

Activities

Ensure that all children know how to use the equipment offered each session, think carefully about how children will access activities through active learning. 

· Use planned observation to identify learning needs and assess skills.

· Promote independence when selecting activities by letting children make choices from easily accessible resources. (Some children may need support to make choices).  Place tools and equipment so that children can collect it in the most comfortable way for them.

· Make certain that activities offered reflect all levels of ability from the least able to the most able and that challenges are offered to all children in order to help them reach their full potential.  Adults will need to direct children’s learning to introduce resources and enable competent use.  Recognise and support children’s special needs using extra adult support to ensure all children have access to the whole curriculum. 

· Encourage children to explore appropriate ways of playing with all the equipment and materials present, taking turns and sharing.  Normalise specialised equipment by allowing all the children to have a go (within bounds of taking care).

· Offer activities which employ the children’s sensory awareness using bright colours, tactile and scented equipment.  Ensure activities meet the range of learning styles and requirements for children with disabilities, include auditory or visual emphasis as well as hands on active learning strategies.  Use different strategies to support achievement in learning, accommodate the visual and aural learner alongside the hands on play.  Differentiate activities so that all children have access to them rather than making the activities different.

· Observe groups accessing planned activities to ensure children can try out activities as much as they need to.  Use children’s own interests as a stimulus for learning.  Observe the children’s learning behaviours to make certain of a flexible approach to the planned curriculum.

· Encourage all children to take turns at all the offered activities.  Children should feel happy with their choice, being able to choose not to have a turn if they wish.  Some children need time to observe, activities should be on going and repeated so that the child has time to participate, practice and consolidate learning.

· Provide a range of sizes when offering role-play and imaginative play clothing, emphasise real life rather than items from catalogues.

· ‘Circle Time’ is extremely valuable if used appropriately.  Sitting so that everyone has eye contact can trigger discussion around equality issues, uncover negative attitudes and beliefs which might otherwise remain unchallenged.  Children are likely to feel comfortable about exploring issues if they feel that what they say and do is cared about.  Some children already know the social conventions of acceptable interruption.  To prevent the voices of the more articulate and self-assured drowning the others the group needs to be carefully planned and structured.  Children need to be taught the appropriate language to ask questions and find out about each other.  Circle times can help children to listen to each other, talk about home experiences and religion, celebrate differences and learn to take compliments, discuss feelings and develop security and self-esteem.

4.  Finding out about the child’s ethnic, faith and cultural heritage and home experiences, so that familiar experiences and interests can be used as starting points for learning and teaching.

Good Practice

Children need to hear songs and stories from a range of cultures, and to see other children enjoying stories and dancing to music from home.  Music and dance offer opportunities for expression regardless of language, however, there is a need for sensitivity around dancing in some cultural groups.  Music and dancing are good outdoor activities; they allow freedom of movement and sound without disturbing others.  Given a cassette recorder to use without adult direction children can enjoy music in their own way.

Home corners are an essential part of early years settings.  These can be adapted to reflect a variety of homes and the way things are done at home. Dressing up clothes should not be exotic, but should also represent the styles of different communities, allowing children to take on roles and develop imaginative play skills.  Dolls, cooking utensils, play fruit, vegetables and other food from a variety of cultures are readily available.

Activities

· Have a selection of books that introduce difference without the difference being the central theme.  The book corner should be reflective of children’s experiences and interests and include traditional stories from around the world.

· Provide opportunities for children to develop and use their home language in their play and learning.  Having your own language spoken by adults boosts children’s confidence.  Get the children to teach an adult some phrases and words and post them up in a communal area to remind everyone.  Have familiar, simple rhymes translated into different languages for the children to sing.

· Include taped music, local musicians, a range of instruments from other countries, and dancing using ribbons as regular activities.

Remember, some Muslim children may not be allowed to dance and sing during the period of Ramadan.

· Pronounce and spell names clearly and correctly. Ask for help where necessary, (everyone likes to be asked for advice). Remember that many names have religious and cultural connotations.  Personal names are not always in the same position, do not necessarily indicate gender and may only be used by family in some cultural traditions.  Using the term ‘first’ or ‘fore-name’ would prevent offence to non-Christians.

· Encourage people from the local community to share their experiences, interests and hobbies and take the children out to visit the local and wider community; farms, airports, fire station, police station, historical and environmental attractions, fairs, shopping centres, cultural centres and places of worship.

· Develop links with parents to build upon knowledge and understanding of the children’s interests and skills.  Include children’s own experiences In topic work; births, visits to dentist, holiday, favourite food, hospital visits, Naming day Baptism.  Find information about other cultural traditions and help children to compare their experiences to children in other communities, countries.

Don’t forget some children may not know much of their earliest days for example adopted, looked after or premature children, so cannot bring in birth photographs.

· Consult parents and community groups when sharing celebrations, festivals, plays, assemblies and using special clothes.  Observe the balance of time given to celebrating different festivals.

· When creating a home corner, or shops offer a range of experiences; fruits, bread, sweets, savoury, Kosher, Halal, Vegan, cooking utensils, seating.  Represent how things are done in children’s homes and in the homes of other cultural groups.  When offering dressing up clothes include familiar and unfamiliar cultural clothing, ensure gender balance using a wide range of clothing, clowns, T.V. characters.

· Share experiences from places the children have travelled to, using postcards, trinkets, artefacts and photos; find postcards and artefacts from countries that are not represented.  Use an interest table to display ornaments of various cultural heritages.  Place labels from tins and packets on a world map to identify origin.

Find out the correct names and origins of items or they become token symbols.  Go to shops where appropriate before trying educational catalogues for resources or ask for items from home.

5. Promoting self – confidences and a positive attitude to learning in all

children

Good practice

By giving all children the opportunity to take responsibility for their actions and efforts we motivate them, increase their self – confidence and help them to learn important skills and attitudes for life – long learning.  Children learn best through meaningful and challenging activities matched to their needs, accompanied by personal success and specific feedback.  Rewards and praise can have the opposite effect to the intention.  Alternative encouragement strategies such as participating in children’s play, making specific comments related to children’s work and ideas and encouraging children to describe their efforts, ideas and products creates independent, positive self worth (rather than relying on adult acceptance) and promotes children’s motivation to tackle more challenging activities.

Activities

· Actively listen to what children are saying, the child’s contribution must be acknowledged and valued.

· Offer relevant, motivating and challenging activities.  Build on what children already know and can do; making sure the intended learning is appropriate to individuals levels of development and is discussed with the child.  Share information about progression towards and achievement of targets, with children and parents.

· Be genuinely excited by learning to support motivation and eagerness to discover more.  Use open-ended questions and encourage children to ask questions appropriately.  

· Take on the role of observer, technical officer, health and safety advisor whilst allowing children to freely develop their own ideas and activities.  Observation is crucial in learning how to motivate individual children and offer positive experiences of the learning environment.

· Share individual achievements with other children and adults through plenary sessions and displays.

· Record and share children’s ideas to stimulate an interest in what is important to others.  Record children'’ own version of traditional tale onto tape and share with group and others.

· Enable parents/carers to understand and value children’s conversations by sharing information about their involvement in activities, learning achievements and the topic being followed.

· Make certain experiences are process led activities (what happens when the paint squidges through my fingers?) rather than outcome led (all hand prints to come out looking the same).

· Ensure regular, frequent access to the outdoor areas.  Children at this stage are still developing physical co-ordination and balance.  When children are given adequate opportunity to become aware of their body in space, their physical abilities and to challenge themselves on large play equipment self confidence grows and skills such as reading and writing are enhanced.  Manipulation of Interactive and practical activities increases and everyone has more fun.

· Promote positive attitudes using appropriate, colourful, bright, stimulating, and sturdy, up to date equipment, resources and materials.  

· Make effective use of ‘Circle Time’ to build relationships, create trust, eliminate ‘put downs’, promote personal and collective responsibility, create a sense of belonging and promote understanding.

· Encourage speaking, listening and turn taking by all children in a sensitive way.  Offer fair opportunity for expressing yourself, e.g. occupying the chair.

· Encourage the children to talk about their feelings and to talk positively about their peer group.

· Use stories as a starting point, which children can develop, expand and discuss.

· Adults can role-play issues and direct the discussion but must abide by the rules; not interrupt, take their turn.

6. Recognising that being successful, and feeling confident and secure, 
are major factors in protecting children against early failure 
Good practice
Children cannot be expected to access the curriculum if they are dealing with a negative self-image.  Children who have developed a negative self-image need help to relax, learn to trust others and develop their self-esteem.  We must avoid continuing the cycle by succumbing to their expectation of our response.

Activities

Give children the time they need to develop
· Ensure that there is a supportive and well-understood routine throughout the session.

· Recognise and encourage all efforts appropriately.  Some children may need help learning how to accept encouragement and compliments.

· Support and scaffold individual children’s learning to ensure success. Backward chain; child to put last piece in puzzle, do up last button on coat.  Recognise unplanned achievements of children e.g. self-help skill, child takes self to toilet without being reminded.

· Play board games to help with communication and mathematical strategies.  Children like to make up their own rules sometimes for themselves and for adults.

· Encourage children to try new activities and take risks, obstacle courses, outdoor challenges.  Using the outdoor environment offers space and freedom that the indoors cannot.

· Offer workshops where children can use their initiative and explore resources with some technical support from adults.  Resources do not have to do anything, children can fully appreciate the world through cardboard boxes.

· Provide predictable, clear routines with built in flexibility.  Why not have drinks available all session, this would help children who become hungry and create a more realistic social time of deciding who to join for drinks.

· Set tasks – that are relevant and achievable to individuals.

· Provide good role models i.e. join in actively with play by taking on a role suggested by the children.  Try not to direct the play. Show willingness to try new things with the children.  Be willing to accept that things will not always go the adults’ way.

· Ensure positive body language and vocabulary from all adults present.

· Actively listen to children to ensure understanding.

· Offer specific acknowledgement for significant achievement.

· Make time for parents to share their child’s success.  Record on a small certificate (post-it note) so that the family has a record of what the child did so well.  Child could record the deed themselves, pictorially or using emergent writing.

· Use ‘Circle Time’ activities.

SECTION 2   DEVELOPMENT OF LEARNING

“These principles require practitioners to understand how young children develop and learn in the early years; 

· Effective education requires both a relevant curriculum and practitioners who understand and are able to implement the curriculum requirements.

· Effective education requires practitioners who understand that children develop rapidly during the early years – physically, intellectually, emotionally, and socially.

· Early years experience should build on what children already know and can do.

This is demonstrated when practitioners;

· have an understanding of how children develop and learn from birth to age six; (see 1)

· are aware of how children learn most effectively so that the range of learning objectives can be identified in a range of different ways; (see 2)

· build on what children already know and can do; (see 3)

· are aware of those children who may require additional help and those who are more able and of how support needs to be provided. (see 4)

Putting the principles into practice (page 13) QCA Guidance.

1. Having an understanding of how children develop and learn from birth to age six. 

2. Having an awareness of how children learn most effectively so that the range of learning objectives can be identified in a range of different ways.

3. Building on what children already know and can do.
Good practice


The key to effective teaching lies in recognising where learning is within the child’s grasp but poses an effective challenge.  Sensitive and relevant intervention at this point will increase the progress achieved.  Children also learn through appropriate explanation and demonstration, through meaningful and challenging activities matched to their needs, through sensory exploration, observation, investigation, problem solving, talking and listening, trial and improvement.

Practitioners must be able to teach children according to their developmental progress and not be bound by their chronological age.  For children who have learning difficulties or developmental delay it is crucial that practitioners are able to recognise this and teach them appropriately.  Adults should not assume that those children who have more experience are more able.
Practitioners will need to become clear how children develop prejudice in order to challenge and redevelop children’s attitudes.

Activities

· Offer activities that allow children to learn through hands on exploration, talk and play.
· Offer a multi sensory approach to learning, using visual, auditory and kinaesthetic (hands on) learning styles.
· Observe children’s individual learning styles and different pace of development.  Assess by observation to inform flexible planning and keep records of significant achievements.
· Talk with parents to conduct an initial profile, make sure lack of experience is not recorded as a lack of skill.
· Listen to and play with children to be fully involved in their learning process.
· Engage children in practical activities, exploring and experimenting, listening, looking and asking questions.  Ensure they are involved in conversation using relevant vocabularly then recording and reflecting on their learning.
· Developing language and literacy skills by ensuring their involvement in role-play and imaginative play activities including small world play.  Encourage the telling of stories in their play activities to develop a purpose for writing and reading.
4. Having awareness of those children who require additional help and

those who are more able and of how support needs to be provided.

Good practice

Early years practitioners have a key role to play in working with parents.  They need to identify learning needs and respond quickly to any area of particular difficulty, and to develop an effective strategy to meet these needs, making good use of individual education plans, so that later difficulties may be avoided.  Wherever possible practitioners need to work together with staff from other agencies to provide the best learning opportunities for the child.

Providing progression in learning may be achieved by increasing the; range of experiences offered, demands of the tasks and the quality and confidence expected of the performance or outcome.

Activities

· Make detailed observations of what is actually happening for a child.  Use structured observations to identify children who will benefit more fully from visual and auditory teaching styles.
· Discuss with parents how best to meet the needs of the child.  Support the parents through Family liaison, involving other agencies appropriately.
· Direct adult support to meet children’s specific needs.  Give children equal access to the different adults in the setting.  Direct adults to the more experienced children sometimes to ensure adequate challenge and to support their emotional and social development.
· Adapt activities to ensure all children have access, consider the range of tools and levels of structure and demand necessary for individual children.  Differentiate tasks and expectations ensuring flexibility of outcome for a range of abilities.  Ensure that resources provided offer enough challenge to the children.
· Use open ended, process driven teaching strategies.  Peer pairing and collaborative group work.
· Ensure outdoor play is provided to encourage exploration through movement and to develop language and expression.
SECTION 3  PLANNING FOR LEARNING

“These principles require practitioners to provide a relevant curriculum that is carefully structured, with well-planned activities and appropriate intervention.

· To be effective, an early years curriculum should be carefully structured,

· There should be opportunities for children to engage in activities planned by adults and also those that they plan and /or initiate themselves,

· Well-planned, purposeful activity and appropriate intervention by practitioners will engage children in the learning process.

· Practitioners must be able to observe and respond appropriately to children.

This is demonstrated when practitioners;

· help to extend children’s vocabulary and language; (see 1)

· accommodate the different ways children learn by planning for the same learning objective in a range of different ways; (see 2)

· establish an ethos in which individual achievements are valued; (see 3)
Putting the principles into practice (page 16) QCA Guidance.

1. Helping to extend children’s vocabulary and language.

“Language is the most powerful tool in the development of any human being (Vygotsky)”.

Good practice

The languages children use to communicate (speech, signing); their sense of identity and their self-esteem are all bound together. When we incorporate other languages into the curriculum, we broaden the horizons of monolingual children. When children are developing vocabulary they try it out in various situations, a pre-school setting will have an important part to play in the child’s confidence in using a particular word again. If practitioners alter, amend or show confusion at dual language attempts, the child may well not use that vocabulary again except where it is accepted. By encouraging the children to use their home language we are helping to prevent the pain experienced by families when children are ashamed to speak their first language in public.

Research suggests that a supportive environment in which children’s home language use is encouraged will support the child’s development of English.

Activities

· Listen and accept children’s vocabulary, modelling correct English in their own speech but not directly amending the child’s attempts.

· Ensure that all children have the vocabulary necessary for an activity so that they can discuss their learning. This may mean developing children’s basic vocabulary. Use open-ended questions to encourage children to talk about their experiences and activities.

· Offer children new and exciting English vocabulary to try out.

· Learn some vocabulary from local community languages by asking the children and parents. Incorporate vocabulary from other languages into the curriculum, for example, at register time children may respond in different languages, teach the children simple, familiar songs and rhymes in different languages.

2. Accommodating the different ways children learn by planning for the same learning objective in a range of different ways.

3. Establish an ethos in which individual achievements are valued.
Good practice

A well-planned and carefully structured learning environment with knowledgeable staff is essential for the first stage of education. A broad and balanced curriculum must meet the individual learning needs of the children. Practitioners should take specific action to help children with special educational needs to make the best possible progress by providing resources and materials that children can access through sight, touch, smell and sound. Practitioners will need to take into account each child’s individual learning requirements when planning activities. The focus should be on removing barriers for children.

Forcing the early fine manipulation of tools such as pencils can be physically damaging to young children. The Foundation Stage Curriculum Guidance and The National Numeracy Strategies offer a wealth of activities to support the different ways children learn.

Some children will need to touch and have a go to support their learning. Some children will learn more easily with verbal explanations. Some children will need to see what happens to understand the explanation whilst other children use their hearing to take in what is going on around them.

Activities and experiences need to be made available repeatedly so that children can come to them in different ways, at their own pace and with their own contribution. Some will need to observe before they try, others will need to revisit and have lots of goes before they are ready to move on.

The learning experiences offered to children should value the children’s experiences from home and build upon these, allow for progression and challenge, extend children’s curiosity and desire to learn, encouraging them to explore their environment and stimulate their imagination and creativity.

Children can be encouraged to acknowledge their own success. They can share at circle time something they are particularly proud of.

Activities

· Take into account the out of setting activities the children and adults engage in.
· Listen carefully to what children actually say.

· Allow children to develop at their own pace and encourage parents to allow their children to develop and learn at their own pace.

· Make certain that all children feel good about their efforts.

· Share significant achievements with the child, with other children and with significant adults. Ensure records of achievement are shared with the child and their parents/ Carers.

· Allow children to share work they are proud of with a significant adult.

· Display individual work with care.

· Encourage children to bring in ‘talk about items’.

· Encourage children to offer positive comments when evaluating each others work.

· Review work with the child to celebrate progress. Keep photograph albums and scrap books of work the children are proud of.

· Give responsibility as children can take it – helpers, taking messages etc. Encourage established children to support new children.

SECTION 4  THE LEARNING ENVIRONMENT

“These principles require practitioners to plan a learning environment, indoors and outdoors, that encourages a positive attitude to learning through rich and stimulating experiences and by ensuring each child feels included.

· For children to have rich and stimulating experiences, the learning environment should be well planned and well organised.
This is demonstrated when practitioners;

· Use materials, equipment and displays that reflect the community the children come from and the wider world; (see 1)

· Plan an environment free from stereotypical images and discriminatory practice; (see 2)

· Include the community and environment as a source of learning; (see 3)

· Encourage children to make choices and be independent; (see 4)

· Provide resources that inspire children and encourage them to initiate their own learning; (see 5)

· Give children the time they need for activities.” (see 6)
Putting the principals into practice (page 14) QCA Guidance.

1. Using materials, equipment and displays that reflect the Community the children come from and the wider world

Good practice

Children need to see resources that reflect a range of family groups. The children of Traveller families will visit many settings in Leicestershire; it is essential to include the Traveller lifestyle as a normal ingredient in the usual diversity of materials on offer to children.

Opportunities may need to be provided to enable staff and parents to express anxieties, to be reassured that encouraging gender equality can extend the emotional, social and cognitive development of all children.

Offering a wide ranging, inclusive curriculum creates an atmosphere of respect in which all children are valued and positive relationships are built with parents. A curriculum of this kind will offer opportunities for children to make connections between their lives and others. It avoids giving a snapshot impression and running the risk of encouraging crude stereotypes such as all Chinese people eat with chopsticks and all Asian women wear saris.
Even when all the toys and learning resources have been carefully selected, the critical issue is how they are used. In all that you do make sure that the equipment is used properly and clothes are worn appropriately. There is a difference between allowing children to explore and play with unusual resources and allowing insensitive use of equipment. The attitudes presented by the adult are fundamental in helping children develop appropriate attitudes and behaviour.



Activities


· Find out about a range of homes to furnish a home corner including how to present the life styles of communities not represented in the setting, including Travelling communities.

· Find out about communities the children may not be familiar with. Take care not to present the information as factual about all members of that community. Talk to – children / parents / school governors / local people / workers / shop keepers.

· Ensure all topics include information on a variety of; music, language, animals, food and cooking. Family working or living abroad may be able to help here.

· Holidays are a rich source of information and involve parents in the settings education. Recognise and value information from all the children’s holiday opportunities.

· Build Internet links with schools in other countries and other types of schools in different social situations.

· Avoid tokenism. Any posters need to show diversity – real family groupings. Culturally specific puzzles should be used all the time not just at times of festivals.

· Create own books – use different scripts to offer dual language texts. Use different scripts on some displays.

· Use puppets, drama and story sacks to explore understanding of feelings.

2. Planning an environment free from stereotypical images and discriminatory practice

Good practice

Children begin to establish their attitudes and values at a very young age. Stereotyping children effects their self-esteem and may limit their access to the full range of learning opportunities. Books, posters, puzzles, dressing up clothes, games and toys must be evaluated for the messages about diversity to ensure that they contain positive, realistic and accurate images that are not stereotyped or exotic. Posters that depict any group as always poor or in difficulty should be avoided. Children have the right not to learn to have superior attitudes about themselves too. Again you will have to observe the way the resources are used in order to challenge misconceptions appropriately.

It is possible to discuss with young children the fact that anyone can be called names because of their family life, the colour of their skin, their clothes. It is also possible to encourage discussions about differences and feelings and to promote empathy about the way that being called names or being left out is hurtful. It is important to comfort the victims of any discrimination and to challenge the perpetrators. Creating opportunities to work on equality issues requires us to be sensible and encouraging, never ignoring the possible impact on the other children in the group of what is being said.

Activities

· Look at the environment from the children’s eye level. Make sure posters and displays are positioned at child height.
· Have positive and realistic images in all resources. Ensure adults reinforce, respect and value; for example where one doll is left un-chosen try to make sure it is the best dressed.

· Ensure that materials and resources reflect people from ethnic groups in everyday situations. Both rural and urban experiences are offered with the variety of life found there. Have games, jigsaws etc. that show adults and children in a variety of roles. Keep a balance of images e.g. Drivers not all men / Doctors not all men / Nurses not all women etc.

· Represent all family groupings as a matter of normal life. Differently abled people should not be presented in resources as the central theme. Find out about disability and impairment to explain to the children, don’t avoid the issue as this can create embarrassment and confusion. Carefully think through how best to support disability in discussion with parents/carers. Be sensitive to the child’s wishes, children deserve privacy too.

· Keep a checklist of what to look for in anti bias resources. Throw away items that are discriminatory. Some items may be a useful starting point for discussion with children e.g. “what do you think about…?”

· Circle time; listen to and explore children’s opinions and introduce correct vocabulary/terminology. Use role-play to allow children to explore empathy.

3. Including the community and environment as a source of learning

Good practice

Partnership with parents should also extend to links with the local community. We know that young children are interested in the people around them and often learn most easily through contact with adults and other children. The local environment provides many opportunities for children to see people in their places of work. Past pupils may inspire children as real role models. Such contacts help to establish settings as part of the wider community and reinforce the knowledge that education does not begin and end with school.

Activities

· Visits out of the setting. Children are taken to explore their local environment.
· Children are encouraged to know local landmarks and be able to name some shops.

· Where possible children are taken to see local places of interest and of worship.

· Visits into setting. Make sure visitors are supported, prepare them well for how to talk to the children and what to expect from them.

· Family members are encouraged to share their work experiences and interests with the group.

4. Encouraging children to make choices and be independent.

5. Providing resources that inspire children and encourage them to initiate their own learning

6. Giving children the time they need for activities.

Good practice

Play is an important process for learning. It is the child’s spontaneous and self-directed activity providing the motivation to find out and maintain interest. Through play children imitate, explore, imagine, represent ideas and experiences; they consolidate and try out new learning in safety. Children learn best when they are fully involved and interested. Opportunities to choose materials and methods, express their own ideas and initiate activity are valuable because they build on the child’s own motivation, leading to increased levels of involvement.

Activities

· Involve children in the setting up and evaluation of activities. Ensure flexibility of planning, following the individual child’s interests, initiative and achievement.
· Offer structured activities for children to practice, consolidate and extend their own learning.
· Develop intervention skills that do not interfere with child’s own exploratory drive. Allow the child to take ownership of the learning experience.
· Offer both the choice and the time for the children’s explorations, provide equipment when requested by children.
· Engage in role-play where appropriate to develop and extend thinking and learning, offer models of conversation in different situations.
· Ensure parents/carers and other professionals are involved in the learning experiences, by working together or through discussion.
· Make certain resources reflect the real world wherever possible and appropriate. Not all activities and resources should be shop bought or plastic.
· Offer accessible ‘hands on’ interest tables and other ‘hands on’ experiences; making sounds, using ICT equipment; tape recorders, cameras.
· Encourage the children’s use of reference books by sharing them together and modelling their use.
· Ensure challenge through posing problems and tasks for the children to solve. Ensure staff are all adept at asking open questions,
· Wherever possible use the outdoor environment to support the children’s learning, or bring the outdoors into the setting.
· Where festivals form part of the curriculum ensure a balance is offered and that they are not tokenistic or give incorrect messages.
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