Assessment for learning – school self-evaluation grid                                          


	Elements of AfL
	Focusing
	Developing


	Establishing


	Enhancing



	Conditions for learning, including: 

• Ethos

• Attitudes

• Learning environment

• Routines and behaviours
	Teachers/practitioners promote positive attitudes to children and to learning.

Learning objectives are clear and appropriately challenging, and teaching is well focused.

Display emphasises and supports learning.


	There is an expectation on the part of teachers/practitioners that all children will take an active part in learning. 

A ‘can do’ culture is promoted.

The layout of the classroom supports an inclusive, interactive teaching approach.

Learning objectives are explicitly shared with children. 

There are opportunities for reflection and discussion throughout the day and also, if appropriate, in the plenary of a lesson.

Children talk as part of their learning and about their learning.


	Teaching uses a range of approaches that ensure all children take part. There is a culture of collaborative learning. 

Children know where they are in their learning and what they need to do to improve.

Learning/teaching resources promote children’s involvement and shared learning. 

Display reflects the learning process as well as the content and the product of children’s learning.

Opportunities for reflection at different points throughout the lesson, and throughout the day, support children in peer and self-assessment

Children talking with adults and other children is a key feature of the learning process, and teaching approaches promote and guide this.


	There is an expectation on the part of both teachers/practitioners and children that learning is important and enjoyable and that everyone can improve. 

Teachers/practitioners are ambitious for children and expectations of learning are high.

The learning process is valued – there is a supportive atmosphere that allows children to make and learn from mistakes. There is an emphasis on shared learning, analysis and discussion.

Children get feedback on their learning in a range of ways. They know what ‘good’ looks like and are motivated to be ‘the best that I can be’. 
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	The use of curricular targets

The term ‘curricular targets’ includes those targets that relate to a specific element of a subject (e.g. I can write a complex sentence, I can identify the characteristics of a fair test) and to aspects of learning that occur across the whole curriculum (e.g. I can take turns when working in a group, I can back up opinions with evidence).

	Target statements/key objectives for literacy and mathematics are used to inform teacher/practitioner expectations. This includes awareness of national expectations at the end of the Foundation Stage and each key stage.
	Schools/settings have established layered curricular targets from:

whole school/whole setting

to

year group

to

classroom groups

to

individual/personal where

appropriate

Children are aware of their curricular targets.

Teachers/practitioners review progress against targets.

Teachers/practitioners have sufficient subject knowledge to plan the next steps towards the curricular target in children’s learning.


	The layering of curricular targets is based on identified areas for development, following classroom observations and assessments, data analysis, pupil discussions and work scrutiny.

Children are supported to understand the steps towards the curricular target through teacher/practitioner feedback, both oral and written.

Teachers/practitioners differentiate targets to plan for identified groups in each year. 

Curricular targets for each year group are monitored to evaluate children’s progress and attainment.

Teachers/practitioners have good subject knowledge to plan the next steps towards the curricular target in children’s learning.


	There is an effective, coherent and manageable whole-school/whole-setting system for agreeing and revising targets against children’s progress.

Children are able to articulate their success against the curricular targets.

The school monitors and evaluates progress towards whole-school and yearly targets to judge impact on standards.

Targets are monitored and evaluated regularly for impact in order to inform the next steps.

Teachers/practitioners use detailed subject knowledge to plan how to move children’s learning towards and beyond the curricular target.

The impact of differentiated curricular targets is evaluated to ensure that the needs of all children (including SEN/EAL/gifted and talented children) are met and they are making appropriate progress.

Teachers/practitioners and children use evidence to evaluate progress together and to define the next steps.
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	Designing opportunities for learning (planning)

· Expectations

· Objectives*

· Success criteria

· Outcomes

*The term ‘objectives’ includes teaching objectives, which are used in the National Strategy Frameworks, which are translated into learning objectives that can be understood by the child.


	Expectations are defined by the early learning goals, National Curriculum level descriptions, national Frameworks and P levels.

Teachers/practitioners use objectives from national Frameworks, Foundation Stage guidance, National Curriculum programmes of study and QCA guidance to inform planning.

Medium-term planning focuses on objectives and outcomes, setting targets for particular children where appropriate.


	Short-term planning is led by objectives and outcomes, not solely tasks.

Success criteria are focused on learning.

Outcomes from medium-term planning are used for summative assessment.

Summative and formative assessments are incorporated into short-term planning.


	Curricular targets in literacy and mathematics are documented in medium-term planning and inform short-term planning.

Teachers/practitioners set differentiated targets for identified groups. 

Success criteria are focused on learning and shared with children.

Success criteria are evident in planning.

Planning is adapted/annotated as necessary in the light of ongoing assessment.


	Where appropriate, planning for guided/group work is explicitly linked to curricular targets for different groups and individuals.

Children are involved in both setting and evaluating curricular targets.

Children are involved in designing success criteria.

Teachers/practitioners evaluate and refine their own success criteria.

Opportunities for reviewing progress and providing feedback to children are integrated into short-term planning.
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	Strategies for day-to-day assessment in the classroom

• Questioning

• Observing

• Discussing

• Analysing work

• Checking  children’s understanding


	Teachers/practitioners make use of day-to-day assessment strategies in lessons/learning activities (e.g. stopping the class to use focused questioning to check on children’s progress).

Teachers/practitioners identify particular strategies for day-to-day assessment to develop their repertoire (e.g. spending time observing particular children whose progress has been of concern). 
	Some strategies for day-to-day assessment are planned for and used in lessons/learning activities (e.g. objective, specific questions are used in the plenary to assess children’s achievements). 

Teachers/practitioners trial the use of strategies for day-to-day assessment with which they are less confident (e.g. samples of children’s work are displayed and ways of improving them are discussed with the class). 

Information gained from day-to-day assessments is noted during or at the end of lessons/learning activities.
	A range of strategies for day-to-day assessment is incorporated into short-term planning and used effectively in lessons/learning activities (e.g. three key questions are identified to start small group discussions while particular children are observed so their responses can be used to inform the whole-class discussion).

Teachers/practitioners refine the use of the day-to-day assessment strategies that they find more challenging (e.g. the class discusses the learning objectives and groups review samples of work to begin to identify success criteria and set class targets for improvement).

Insights gained from day-to-day assessments are used to inform planning.
	Teachers/practitioners are confident in using all strategies for day-to-day assessment in all lessons/learning activities. 

Teachers/practitioners plan and use a full repertoire of day-to-day assessment strategies within short-term planning.

All strategies are used to gather information on children’s progress against learning objectives for the lesson/activity (e.g. the teacher/practitioner questions the whole class to gauge which children are unsure, then refines questions with this group to explore their understanding and engages them in sustained dialogue).

Insights gained from day-to-day strategies inform planning and teaching within a learning activity or lesson, for the next lesson and the next phase of learning.
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	Feedback on learning

· Sharing learning objectives and success criteria

· Oral and written feedback

· Peer and self assessment

	Learning objectives are shared with children at the start of lessons or learning activities and are reviewed in the plenary.


	Teachers/practitioners make explicit to children the links between current learning objectives and previous learning. 

Teachers/practitioners outline or describe to children the overview of learning across a whole unit.

Teachers/practitioners provide oral and written feedback to children on their progress.


	Teachers/practitioners define and make explicit to children the success criteria for meeting the learning objective.

Teachers/practitioners provide written and oral feedback against the success criteria to engage children in their learning.

Teachers/practitioners identify success and illustrate how further progress can be made.

Children are given time to rehearse and practise learning and to improve their work in response to feedback.

If appropriate, children work individually and then with a response partner to identify success against the learning objective.
	Children are involved with their teachers/practitioners in defining success criteria linked to the learning objective.

Children are encouraged to evaluate and improve their own work during a learning activity/the lesson, making effective use of success criteria. 

There is planned time for teachers/practitioners and peers to review progress against success criteria and provide oral feedback to children. 

Children act on written/oral feedback from teachers/practitioners and peers.

Children are able to articulate their success in relation to the curricular and learning targets.
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	Involving parents and carers


	Parents/carers are invited to share information about their children’s learning.

Parents/carers are provided with information on progress, including outcomes of summative assessments.


	Parents/carers regularly share information on their child’s learning with teachers/practitioners.

Parents/carers are offered information on children’s progress to support awareness of their learning.


	Parents/carers are informed about children’s curricular targets at regular intervals.

Parents/carers receive regular feedback on children’s progress against targets. 

Parents/carers are provided with home-based approaches to supporting their children’s learning.

The school/setting supports parents/carers to regularly engage in positive discussions about learning with their children.

Parents/carers are provided with regular and accessible information on progression in learning. 


	Parents/carers are considered by the school/setting to be equal partners in their children's learning.

Parents/carers understand how their children learn best and can apply this understanding to support children’s learning at home and in the school/setting. 
Teachers/practitioners and parents/carers share and communicate their views through school visits and through written and phone/email communication.

Parents/carers and teachers/practitioners identify, share and take action about concerns over children’s progress.

Schools/settings provide guidance on:

· how to support children's learning at home;

· how to maximise opportunities for learning; 

· how to give effective and positive feedback when talking to children. 

Opportunities are provided for parents/carers to provide regular feedback to the school/setting on their children’s learning.
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	The formative use of summative assessment

Assessments of learning to include statutory and optional tests, standardised tests, end-of-unit assessments and short oral or written checks that teachers/practitioners  use within lessons to check how accurately children recall facts, use vocabulary or spellings etc. and to get immediate assessment information from all children to help identify the next steps in their learning. 
	Teachers/practitioners use a range of summative assessments to judge children’s attainment.

Teachers/practitioners use summative assessments to target children for additional intervention.

Results from summative assessments are shared with parents/carers.
	Teachers/practitioners use a range of summative assessments to:

· judge attainment; 

· identify children’s progress; 

· inform groupings of children.

Analysis of summative assessments is used to develop curriculum targets.

Feedback for children and parents/carers based on summative judgements is articulated in language such as: ‘At level 4 you/your child can … (successes).’


	Analysis of summative assessments is completed regularly and shared with staff to monitor achievement and inform planning.

Feedback for children and parents/carers based on summative judgements is articulated in language such as: ‘At level 4 you/your child can … (successes)’ and in terms of what they need to do next.

School/setting makes appropriate use of pupil-tracking approaches (e.g. pupil achievement tracker (PAT).

Year, class and group curricular targets are set, linked to analysis of assessments. Where appropriate, individual targets are also set.


	Detailed analysis of full range of 

summative assessments is used to inform whole-school priorities for raising attainment.

Effective use is made of appropriate pupil-tracking approaches (e.g. pupil achievement tracker (PAT).

Teachers/practitioners in each year group analyse summative assessments to identify areas of strength and areas for development. This is to ensure that the needs of all groups of children (including SEN/EAL/gifted and talented children) are met and that they are making appropriate progress. 

Feedback for children and parents/carers based on summative judgements is articulated in language such as ‘At level 4 you/your child can … (successes)’ and in terms of what they need to do next, linked to future targets.
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