Good to Great for SEN

Guidance to support schools in analysing and judging the progress and attainment of students with SEN and making decisions about future provision
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This guidance works through the ‘Narrowing the Gap’ process relating it specifically to students with SEN.

Further guidance on this process can be found in the following documents:

The National Strategies Narrowing the Gaps - Leadership for Impact

The National Strategies Narrowing the Gaps - From data analysis to impact A Practical Guide
The National Strategies Narrowing the Gaps - From data analysis to impact The Golden Thread
http://nationalstrategies.standards.dcsf.gov.uk/search/leadership/results/nav:77269
For further guidance on the contents of this document please contact:

Julie Thompson or Kate Browning – Leicestershire School Improvement and Performance Service   0116 305 6383

Supporting your SEF judgement for students with SEN

A school’s analysis of data identifying the attainment and progress of students on the SEN record is the first crucial component in being able to confidently judge the quality of these students’ learning experience and hence, make a confident SEF judgement. To support schools in this process, Part One of this guidance is designed to support data collection and analysis specifically in relation to students with SEN. 

Part One follows a consistent process:
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Tool

Suggested questions to facilitate analysis

Action
The process involves firstly ensuring that SENCos are clear as to the key questions that need answering in relation to the attainment and progress of students with SEN. This guidance then provides schools with the tools which are needed to answer these questions. In some cases these ‘tools’ reference existing data held on RAISEonline, National Progression Guidance or the school’s own information system. In some cases, proforma grids have been produced to support data collection. Crucially, this guidance provides a range of suggested questions to support the analysis of data in order to enable judgements to be clearly visible. These questions are not exhaustive and will differ from school to school depending on priorities, size and current focus of the school improvement plan.  Following the process of analysis, gaps in students’ attainment should be visible; space is then provided for schools to make decisions related to future provision in order to narrow identified gaps. 

As important as the analysis of data, is scrutiny of the wider qualitative information schools have regarding the whole child experience e.g. attitude to learning, development of relationships, involvement of parents etc. To support schools in this endeavour, 

Part Two provides guidance to support schools’ scrutiny of their own qualitative self evaluation information. 

This process will help you to be able to use the Ofsted criteria (see appendix A) to make an overall judgement as to the effectiveness of SEN provision and practice across the school. 

Analysis of SEN related quantitative and qualitative data and information does not just stop at the point where a judgement for the SEF can be made. It is the first, but crucial step in the process of narrowing the gap that drives through to effective, focused and evaluated action. The process of making decisions to ‘narrow the gap’, ‘mind the gap’ and ‘celebrate gap busting’ is demonstrated in Parts Three, Four and Five
This guidance is not exhaustive, and care needs to be taken when putting it into practice as each school will have its own priorities depending on its size and current focus of the school improvement plan.
PART ONE – FINDING THE GAP Review of quantitative outcomes thorough SEN Data collection and analysis 
PROGRESS, ATTAINMENT, TREND and COMPARISON


Example data only

	SEN Record
	Non SEN
	SEN Overall
	SEN in KS4
	SEN in Post 16
	School action
	School action plus
	Statement

	
	
	
	
	
	TOTAL
	GLD
	SpLD
	SLCN
	ASD
	BESD
	HI
	VI
	PD
	TOTAL
	GLD
	SpLD
	SLCN
	ASD
	BESD
	HI
	VI
	PD
	TOTAL
	GLD
	SpLD
	SLCN
	ASD
	BESD
	HI
	VI
	PD

	2008/9
	860
	140
	120
	20
	84
	60
	10
	8
	
	6
	
	
	
	34
	14
	7
	4
	1
	6
	2
	
	
	22
	8
	5
	1
	3
	3
	1
	1
	

	2009/10
	865
	135
	112
	23
	83
	63
	14
	4
	
	2
	
	
	
	32
	17
	6
	2
	1
	5
	1
	
	
	20
	7
	4
	1
	3
	4
	1
	
	

	2010/11
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Year
	Number on SEN record (& total no of students)
	SEN and FSM  
	SEN and EAL
	SEN and 

BME
	SEN and traveller
	SEN and Children in Care (CIC)
	SEN and male
	SEN and female
	SEN and 

other :            .     

	2008/9
	140  (1000)
	30 (45)
	6 (18)
	12 (50)
	1 (1)
	3 (6)
	91 (502)
	49 (150)
	

	2009/10
	135 (1000)
	23 (42)
	2 (12)
	2 (10)
	1 (1)
	2(5)
	92 (509)
	43 (491)
	

	2010/11
	
	
	
	
	
	
	
	
	


 The number in brackets denotes the number of students in the identified group in the whole school i.e. 30 (45) means that there are 45 students in the school who are eligible for free school meals, 30 of whom are on the SEN record.

Movement within SEN record (other than at transition) over KS4
	Year
	Number of students added to the SEN record
	Students moved from SA to SA+
	Students moved from SA+ to Statement
	No of students taken off the SEN record 
	Students moved from SA+ to SA
	Students moved from statement  to SA+

	2008/9
	4
	3
	1
	4
	2
	0

	2009/10
	3
	2
	0
	3
	2
	0

	2010/11
	
	
	
	
	
	


See Appendix One for blank template
	A:  Suggested questions to facilitate analysis 

· Who are the potentially vulnerable groups within our SEN cohort? Are they over represented as a proportion of the whole school?
· Are there any major changes in groups on SEN record over time? Why? Does provision reflect level/ types of need?

· Are there students who are appearing in more than one group that may need even closer tracking?
· Is there evidence of movement within the SEN record, in particular students moved off the record or from SA+ to SA or Statement to SA+? What is the trend in this area over 3 years?



	Action
	Issue for action In the short term?


	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




Example only – use your own RAISEonline data www.raiseonline.org
To find charts in RAISEonline: Choose Progress – Key Stage 2-4 CVA By Student Characteristic (Sec 5B). 
This shows performance of identified groups within school. Allows comparison of the progress of students with SEN compared with these other groups. Select, then use drop down box ‘Options’ and choose ‘all years’ to look at trends over time. Then use drop down box ‘Subjects’ to look at each subject area. 

	B Suggested questions to facilitate analysis 

· How are students with SEN progressing in comparison with students in similar schools?
· Can we identify any significant celebrations / concerns [i.e. sig- or sig+]?
· Where there is evidence of lower achievement, is this an SEN or whole school issue? (ie are many other groups also below 1000?) 
· How does this compare with previous years – is progress improving?
· Is there a difference in progress made between English and maths? (Also look at progress across other subjects)
· What is the implication for curriculum planning and provision?'

	Action
	Issue for action In the short term?
	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



 Example only – use your own Raiseonline data www.raiseonline.org
[image: image1.emf]
To find graph: Progress CVA KS 2-4 Expected versus Actual Scatterplot (Sec6) Filtered through ‘group’ for SEN

Other suggested tools for further analysis:

FFT live Improved reports  KS3 to KS4 and KS2 to KS4  Value Added Significant Areas Grid: filter for Pupil Group and tick all pupils, non SEN, SEN – A,P,S
Analyses to Support Self-Evaluation
School’s own student data information system

FFT Estimate-based target grades versus actual attainment  
	20     - 20       Yr 11

% Achieving  target grade 

	% of Non SEN learners
	% of SEN learners
	School Action 
	Action Plus
	Statement

	English
	
	
	
	
	

	Maths
	
	
	
	
	

	Science
	
	
	
	
	

	Look also at all other subjects 
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	C Suggested questions to facilitate analysis of progress 

· Are there any students working well below expected levels (low expected KS4 score) who have not been identified with SEN? (ie to left of the graph on RAISE scaterplot) Therefore, have we identified all students correctly
· Do (most) SEN students achieve their (significantly challenging) targets? 

· What is the information telling us about the progress and outcomes of differing groups of students on the SEN record for overall, English and maths (i.e. students at SA/SA+ and statement)?
· Is there a pattern/trend emerging over time? (Filter for last 3 years graphs in RAISEonline or use FFTLive grids above)
Look also at Residuals within other subjects - all learners/ SEN learners 

From subject leader analysis:

· Did learners with SEN achieve their predicted grades? How did this compare with non-SEN learners? 

· Was there any significant variance within subject i.e. between non SEN and SEN? Why?

· Was there any significant variance across different subjects? Why? 



	Action
	Issue for action In the short term?
	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	

	
	
	
	



1.  Attainment

	2008-9

% of learners achieving:
	Non-SEN learners
	SEN learners
	School Action
	Action Plus
	Statement

	5 A*- C (or equivalent)
	
	
	
	
	

	5 A*- C (or equiv) inc Eng& Maths
	(x)
	(y)
	
	
	

	5 A*-C  (or equiv) inc Eng
	
	
	
	
	

	5 A*- C (or equiv) inc Maths
	
	
	
	
	

	5 A*- G (or equiv) 
	
	
	
	
	

	Less than 2 GCSEs or equivalent (up to 1.5)


	
	
	
	
	

	Average Point Score
	
	
	
	
	


2. SEN / non SEN gap – 5 A*-C or equivalent including English & Maths

	SEN / non SEN gap #
	% Non-SEN (x)
	% SEN (y)
	% SEN / Non- SEN gap

(x) – (y)
	% SEN / Non SEN gap 

Leicestershire overall

	2007-8
	
	
	
	58.82 - 10.44 = 48.38

	2008-9
	
	
	
	

	2009-10
	
	
	
	


# The percentage point gap between students who are identified as having special educational needs who achieve 5 A*-C GCSE grades or equivalent inc E& M at KS 4 and their peers (students who have not been identified as having special educational needs).   

Good performance is typified by lower percentage point gap between students identified as having special educational needs and their peers. It is possible for the percentage point gap between SEN and non-SEN students to be lower without improving the educational attainment of SEN students. Therefore good performance should also be typified by higher percentage of SEN students achieving 5A*-C grades or equivalent inc English and Maths.

	D Suggested questions to facilitate analysis of attainment
· How are students with SEN attaining in relation to other groups across the school, in particular SEN with non-SEN and SA with SA+/statement?
· Look also at similar analysis of attainment for previous two years’ data. Any changes / trends? Why?  
· How does attainment compare across different subject areas in the school for SEN and for non-SEN?
· What impact did the main intervention strategies or enrichment activities have? What action is needed?
·  Did SEN students achieve the grades they needed to secure the college place / employment / training they applied for?



	Action
	Issue for action In the short term?
	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	




Toolkit for evaluating progress of students working below national expectations at the beginning of KS4.

This booklet is available on  the SEN team web site: www.leics.gov.uk/sips_sen. It  contains graphs showing the lower, median and upper quartile lines for conversions from Key Stage Two and from Key stage Three to Key Stage Four in English and Maths.  The national Progression Guidance data sets (using 2007 data) have been used to construct these tables.  The last two tables also use national data from 2007 and give benchmarking figures for conversions from average levels to overall end of KS4 points.  

The graphs can be used to plot the outcomes for students who were working below national expectations at the beginning of the key stage.  Where numbers are small, it might be necessary to back track and look at trends over the last three years in order to have sufficient numbers to make judgements.

In order to evaluate progress, schools should look at the spread of achievement.  As a rough guide, if this is equally spread around the Median line the achievement of this group of students is average.  If the spread of achievement is equally spread around the upper quartile line, the school is likely to be able to demonstrate good progress.  If this trend is replicated year on year, the school is likely to be able to demonstrate outstanding progress.  
Example of data available in booklet.


[image: image2]

	E Suggested questions to facilitate analysis 

Looking at graphs in pack and on students’ progress compared with these:
How are students working below national expectations achieving in relation to the national picture?

Is there any variation in results between English and maths?



	Action
	Issue for action In the short term?
	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	





	F & G Suggested questions to facilitate analysis 

Are individual  students on the SEN record making at least expected or enhanced progress in core subjects and other qualifications?
Is there any evidence of enhanced progress towards their target grade and therefore the ‘gap’ narrowing?

Consider any identified high priority / vulnerable groups of SEN students; how are they progressing? Do they still remain a high priority?
Are students on Foundation Learning pathways sufficiently challenged?
Where students have been involved in targeted intervention, have students made enhanced progress?
Are access arrangements in place consistently for identified students ?


	Action
	Issue for action In the short term?
	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	




Attendance - % and or numbers of students

	
	2009/10
	2010/2011
	2011/2012

	Non SEN
	
	
	

	SEN
	
	
	

	SEN group e.g. EBSD, ASD
	
	
	




Numbers of students

	
	2009/10
	2010/2011
	2011/2012

	Non SEN
	
	
	

	SEN
	
	
	

	SEN group e.g. EBSD, ASD
	
	
	



Numbers of students

	
	2009/10
	2010/2011
	2011/2012

	Non SEN
	
	
	

	SEN
	
	
	

	SEN group e.g. EBSD, ASD
	
	
	




Numbers of students

	Name of club/activity
	2009/10
	2010/2011
	2011/2012

	Non SEN
	
	
	

	SEN
	
	
	

	SEN group e.g. ASD 
	
	
	


	H, I, J, K,  Suggested questions to facilitate analysis

Does the attendance rate of students with SEN in the school meet expected level? 

Are there significant differences between non SEN / SEN attendance? 

Are there variations with the SEN record i.e.  between specific groups of students on the SEN record e.g. by areas of need,  level/ type of support. 
Where there is an issue with persistent absence amongst some students in the school, are students on the SEN record overly represented in this group?
Have intervention strategies and support had an impact on reducing persistent absence for students with SEN?

Where there is an issue with exclusions amongst some students in the school, are students on the SEN record (particularly within areas of need e.g. ASD) overly represented in this group?

Are students on the SEN record fairly represented within school extracurricular clubs/activities?

Consider  SEN / non SEN / specific groups of SEN students e.g. ASD

(Also use Analysis of Attitude survey questions if your school students participate in this annual survey)

What do students with SEN say about extracurricular provision?


	Action
	Issue for action In the short term?
	Issue to be included on improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	

	
	
	
	


PART TWO - Finding the gap - Guidance to support scrutiny of qualitative SEN outcomes
As important as the analysis of data, is scrutiny of the wider qualitative information schools have regarding the whole child experience. Review some of the suggested sources of evidence cited in the box below when evaluating qualitative outcomes for students with SEN. This level of analysis may be undertaken on the school’s whole SEN cohort over time or focus on an identified SEN group e.g. area of need, placement on record, SEN and FSM. Where schools wish to focus on evaluating the whole child experience for a particular student for the purposes of developing an Ofsted case study, Appendix D provides a proforma for this purpose.

	Do students have a positive attitude towards learning?


	Does the school have a positive and meaningful relationship with parents of students on the SEN record? 



	Are they developing their social skills / relationships well?


	Is behaviour generally positive behaviour and do students have an ability to make well informed choices?



	Finally, what does both quantitative and qualitative data and information tell you about the commitment of staff toward developing a culture of high expectation and success for students with SEN?



	Action
	Issue for action In the short term?
	Issue to be included on  improvement plan?
	Issue for further monitoring?

	
	
	
	

	
	
	
	


PART THREE - Narrowing the gap - Making decisions about provision
Having completed a thorough analysis of both quantitative and qualitative information that can be summarised for the purposes of the SEF, the next step is to identify where improvements can be made in relation to future provision. Key areas for development may well have been identified as part of the process of analysis and recorded in the ‘action’ boxes in Part One and Two.








· Small Steps Literacy Tracker *
Assessment to identify student’s current level of attainment, gaps, next areas to address within phonic phases for reading and spelling and key words

· Gaps in Maths Profile *
Assessment to identify students secure level of skill and understanding as well as their gaps, within number and calculation. For use with the National Strategies “Supporting students with gaps in their mathematical understanding”.

· Behaviour and Assessment Tracker *
Adapted from Kent PRU, a simple assessment to gauge where a student’s key behaviour needs lie in order to tailor provision effectively.

· Speech and Language checklist *
Taken from the Inclusion Development Programme guidance.

· Speech and Language Therapist guidance *
Provides suggestion for strategies 

· Reading Age (e.g. Diagnostic Reading Analysis, Hodder and Stoughton)

· Spelling Age (e.g. Vernon, SWST,Suffolk)

· Access arrangements assessments e.g WRAT4
* See SEN team web site for the above assessments: www.leics.gov.uk/sips_sen


Narrowing the Gap – The Provision Mapping Process

Once the specifics of these targeted students needs have been identified, the next step is to establish what is likely to make the most effective provision in order to accelerate progress and narrow gaps.
It is crucial that schools and SENCos keep a focus on developing suitable foundation learning pathways and inclusive quality first teaching in all areas of the curriculum to reduce the need for  targeted additional provision. This is crucial to get right; firstly ensuring  teachers are addressing needs as part of their daily differentiation to support access to the (personalised) curriculum and secondly, that highly tailored, well evidenced additional provision or intervention is in place and is continually reinforced back in class. To this end, the following key questions should be considered:













Supportive guidance materials/links
	Are we confident a suitable curriculum offer is available and in place for all learners e.g. Foundation Learning  / level 1 qualifications
	Foundation Learning website

	Are we confident that we provide an inclusive quality first teaching for students with ________ area of need?


	Inclusion Development Programme
http://nationalstrategies.standards.dcsf.gov.uk/search/inclusion/results/nav:46335 

Advice from specialist agencies.

	Are we engaging these targeted students and their parents in dialogue about their learning and progress as we know that research suggests this has a big impact on progress?
	SEN parents’ meetings

IEP review meetings

Annual reviews

	Do we know what the latest research tells us about the types of interventions and type of support that work for students with SEN?


	Consult IDP and ‘What works for students with literacy/maths difficulties?’

(SEN team web site www.leics.gov.uk/sips_sen)

	Have we identified the key member(s) of staff who will lead on organisation of specific interventions?


	e.g. Core subject leader, SENCo, HLTA

	Are other teachers clear about what is happening within the targeted provision/intervention?
	SENCo or relevant member of staff to share this information and intended outcomes.

	Are their systems in place to ensure that skills developed within intervention are practised back in class regularly?
	e.g. use student target sheet 

(SEN team web site www.leics.gov.uk/sips_sen: )

	Is there training required at either a QFT level or for staff delivering intervention/specialist support


	Learning Support Service brochure

Psychology Service information

EIS courses information


Details of targeted additional provision or intervention can then be outlined on the schools ‘SEN Provision Map’

For further guidance on carrying out the SEN  provision mapping process, see the SEN team web site.
PART FOUR   Minding the gap - putting in place systems to track and monitor progress
Systematic and regularly monitoring the progress of the targeted group through the intervention/ support  they are receiving, is crucial at this stage to ensure this additional provision is making the difference you have planned and set targets for. Key questions that you need answers for at your finger tips are ‘is progress accelerating?’ And, where necessary, ‘what else needs to be done?’ To this end, the following key questions need to be considered:
                                                                                                                             Supportive guidance materials/links

	Have we set specific, measurable and challenging targets in relation to the additional provision/intervention?
	See targets linked to individual interventions or use small steps trackers to generate appropriate targets from

	Have we a robust and accurate method of monitoring progress students are making?
	Use SEN team intervention monitoring sheet (Appendix G)

	Are class teachers clear as to their responsibility in monitoring progress?
	Via SENCO or appropriate member of staff through training on intervention 

	Are support staff clear as to their responsibility in sharing weekly progress/concerns?
	e.g. use weekly record sheets provided with interventions

	Who has responsibility for supporting the staff who are delivering the intervention?
	e.g. SENCO, Subject Leader, HLTA

	Who has responsibility for monitoring the quality of this additional provision?
	e.g. SENCO, Subject Leader

	Who will ensure that the leadership team are briefed on the progress of these identified groups?
	SENCo


PART FIVE 
Celebrating ‘gap busting’ - capturing, spreading and sharing what worked
At the point when the intervention/support is complete or at least as a term comes to an end, those involved in delivering and monitoring the intervention should begin the process of analysing and judging the progress individual students have made. The questions below should be able to support you in this process. Using the intervention monitoring form provides a format for collecting this information for a group of students, alternatively, schools may use their IEP review format.

Suggestions to support analysis of individual Student data

· What is the rate of progress being made by individual students? 

· Are individual students making expected progress? (against targets set, over time)?
· Are individual students making even progress within a subject? (different strands)?
· Are individual students making even progress across all subjects? 
· Are individual students on track to meet their end of key stage target?
· Is there a relationship between the amount of progress made and the amount of support given?
· Does the intervention represent value for money?
· Are there specific areas of concern/ celebration?
















Appendix A  The quality of pupils’ learning and their progress 
The quality of learning for pupils with special educational needs and/or disabilities and their progress

The starting point for these key judgements is the quality of learning experienced by the pupils across the school, including, where relevant, in the Early Years Foundation Stage and/or the sixth form. Assessment information is relevant in helping inspectors form a view about progress but data for the last three years must be considered and discussed with the school. 
Inspectors (and schools) should evaluate:

· how well pupils acquire knowledge, develop their understanding, learn and practise skills and are developing their competence as learners across a range of subjects 
· how well pupils enjoy their learning as shown by their interest, enthusiasm and engagement across a range of subjects
· how well pupils make progress relative to their starting points, using contextual value added and other value added measures, including whether there is any significant variation between groups of pupils (for example, minority ethnic groups, groups with different prior attainment, gender groups, gifted and talented groups, pupils speaking English as an additional language), making clear whether there is any underachievement generally or among particular groups who could be doing better
· how well pupils with special educational needs and/or disabilities make progress relative to their starting points.
Outline guidance

Inspectors should take into account a range of information, including, where relevant, information provided by the school about how well pupils registered at the school but taught in other institutions and those from other institutions taught in the school make progress: 

· learning across a range of subjects:
· lesson observations, including scrutinising pupils’ work 

· discussions with pupils 

· the school’s evaluation of the quality of learning for all groups, including those with special educational needs and/or disabilities

· external evaluation of the quality of learning, for example Ofsted’s survey visits or the local authority’s evaluation
 past progress:
· data for up to three previous years
· contextual value added data for the school overall (and the learning achievement tracker for post-16) and, where relevant, different key stages, key subjects and different groups of pupils, including those with special educational needs and/or disabilities, as indicated in RAISE online and the sixth form performance and assessment (PANDA) report
· data presented by the school, including information provided by external bodies

· any analysis of past progress carried out by the school including whether pupils reach challenging targets

 current progress:
· pupils’ records

· any analysis of progress carried out by the school, including the progress made by different groups, particularly pupils with special educational needs and/or disabilities; looked after children; particular minority ethnic groups, including Gypsy, Roma and Travellers of Irish heritage; those who join the school other than at the normal date of admission; and those who are socially or economically disadvantaged. 

The judgements about learning and progress for all pupils and about pupils with special educational needs and/or disabilities are made by using the same grade descriptors.

The quality of pupils’ learning and their progress and the quality of learning for pupils with special educational needs and/or disabilities and their progress: grade descriptors

	Outstanding
(1)
	The pupils acquire knowledge, develop understanding and learn and practise skills exceptionally well. Pupils demonstrate excellent concentration and are rarely off task, even in extended periods without direction from an adult. They have developed resilience when tackling challenging activities in a range of subjects. Their keenness and commitment to succeed in all aspects of school life and ability to grasp opportunities to extend and improve their learning are exceptional. Progress is at least good in each key stage, key subjects and for different groups and is exemplary in some. 

	Good
(2)
	The pupils acquire knowledge, develop understanding and learn and practise skills well. The pupils are keen to do well, apply themselves diligently in lessons and work at a good pace. They seek to produce their best work and are usually interested and enthusiastic about their learning in a range of subjects. A very large majority of groups of pupils make at least good progress and some may make outstanding progress, with nothing that is inadequate. 

	Satisfactory
(3)
	The extent to which pupils acquire knowledge, develop understanding and learn and practise skills is at least satisfactory. Most pupils work effectively in a range of subjects when provided with appropriate tasks and guidance but lack confidence in improving the quality of their work. They generally work steadily and occasionally show high levels of enthusiasm and interest. The pupils make the progress expected given their starting points and some, although not the majority, may make good progress. Progress is inadequate in no major respect (for example, a key stage or particular groups of pupils), and may be good in some respects. 

	Inadequate
(4)
	· The extent to which pupils acquire knowledge, develop understanding and learn and practise skills is inadequate.

or

· Too many pupils fail to work effectively unless closely directed by an adult and give up easily. Pupils do not enjoy the activities provided, which is reflected in poor completion of tasks across a range of subjects.

or

· Pupils, or particular groups of pupils, make too little progress in one or more key stages.


Appendix B 

	SEN Record
	Non SEN
	SEN Overall
	SEN in KS4
	SEN in KS 5
	School action
	School action plus
	Statement

	
	
	
	
	
	TOTAL
	GLD
	SpLD
	SLCN
	ASD
	BESD
	HI
	VI
	PD
	TOTAL
	GLD
	SpLD
	SLCN
	ASD
	BESD
	HI
	VI
	PD
	TOTAL
	GLD
	SpLD
	SLCN
	ASD
	BESD
	HI
	VI
	PD

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Year
	Number on record
	SEN and FSM
	SEN and EAL
	SEN and 

BME
	SEN and traveller
	SEN and CIC
	SEN and male
	SEN and female
	SEN and 

________

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	


	Year
	No of students placed on the SEN record
	Students moved from SA to SA+
	Students moved from SA+ to Statement
	No of students taken off the SEN record
	Students moved from SA+ to SA
	Students moved from statement  to SA+

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Appendix C
Prompt sheet for CASE STUDY OF A STUDENT WITH SEN 

A Prompt sheet with suggested areas to include when drawing up a case study of a potentially vulnerable child to assess the effectiveness of the care, guidance and support / teaching and curriculum adjustments for individual students

	Student
	Use first name only or Student A

	Date of placement on SEN record
	

	Pen Portrait including area(s) of need / barriers to learning



	External agencies who have been involved



	PROVISION OVER TIME / ARRANGEMENTS OVER TIME

	e.g.  type of targeted intervention; mentoring – advice and guidance;

additional specialist teaching; transition arrangements;

resources to support access to curriculum;

support for/involvement with parents/ carers,

peer support;

arrangement for students missing work through absence, through attendance at additional programmes or through exclusion etc

	How the skills of staff have been developed to address needs
	

	QUANTATIVE OUTCOMES FOR  STUDENT

	YEAR
	

	Attainment

GCSE/ other
	

	Progress Summary – points score

Student  made ____(How much)      progress over ___(time)   in English  / maths / etc 

Other data – Improvement in attendance, reduction in fixed term exclusions or numbers of behavioural incidents, etc. 

This enabled student to  {e.g. catch-up/ meet FFTD target, access Wave 2 provision, be removed from SEN record, be  school } 



	QUALITATIVE OUTCOMES FOR STUDENT 

	Independence/ confidence / attitude to learning



	Social skills / relationships



	Behaviour / ability to make well informed choices



	Other e.g. attendance, involvement of parents, participation in wider school activities (school council, clubs etc)



	Impact on wider school practice and provision e.g. staff now trained in Makaton, links with area special school, change to school ethos/ policy/ practice 


CASE STUDY OF A STUDENT WITH SEN 

A case study of a potentially vulnerable child to assess the effectiveness of the care, guidance and support / curriculum adjustments for individual students

	Student
	

	Date of placement on SEN record
	

	Pen Portrait including area(s) of need / barriers to learning



	External agencies who have been involved



	PROVISION OVER TIME / ARRANGEMENTS OVER TIME

	

	How the skills of staff have been developed to address needs


	QUANTATIVE OUTCOMES FOR  STUDENT

	YEAR
	
	
	
	
	
	

	Attainment

 GCSE/ other
	Eng
	Maths
	Eng    
	Maths
	Eng
	Maths
	Eng
	Maths
	Eng
	Maths
	Eng
	Maths

	
	
	
	
	
	
	
	
	
	
	
	
	

	Progress Summary 


	QUALITATIVE OUTCOMES FOR STUDENT / SCHOOL

	


Appendix D
INTERVENTION MONITORING FOR ___________________________

	Areas of need addressed
	

	Entrance criteria
	

	Exit criteria
	

	Weeks needed for programme
	

	Number of students in group
	


:


Student Progress Tracker:

	Name
	
	Baseline Assessment
	End of  _____

weeks
	End of  _____
weeks
	Details of progress

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Evaluation of Intervention / Next Steps:
KEY QUESTION:   Who are the potentially vulnerable groups within the school’s SEN cohort?


		    TOOL: SEN Record	WHEN: Annually





   A





KEY QUESTION: How are students on the SEN record progressing in comparison with other groups across the school?


		       TOOL: RAISEonline ‘KS 2 to KS 4 CVA by pupil  characteristic’ Sec 5B


		      WHEN: End of Autumn term





B





KEY QUESTION: To what extent did individual students on the SEN record make expected progress?


         TOOL: RAISEonline  ‘KS2 to KS4 CVA Expected vs Actual’ Sec6         WHEN: End of Autumn Term





C





B





This Graph shows 2009 Secondary APS Contextual Value Added line, showing spread of students by SEN .


The analysis is based upon comparing the predicted outcome with the actual outcome of each student.





This graph show ‘All subjects’


Can also be Filtered to show CVA 


for English GCSE or equivalent (e.g. level 1 quals) and for Maths.


for previous years








F
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G





F





D





25th %ile





 KEY QUESTION: How does the attainment of students with SEN at end of KS4 compare with non SEN students ?


 TOOL: Own school data and analysis for curriculum leaders


WHEN: Autumn term





D





50th %ile





75th %ile





GCSE outcome (points)





KEY QUESTION: How do students working well below age related expectations progress in comparison with similar 


                              students nationally?


		  TOOL: Progression Guidance data sets        WHEN: End of academic year





E





Key Stage Two Level





Plot your school data onto these grids. 


Plot data over 3 years to see trend.





L3





English





L2





Current cohort – Live tracking


KEY QUESTION: What progress have current groups of students in Yr 10/11 with SEN made this academic year?


		  





KEY QUESTION: How are individual students on the SEN record currently progressing and attaining and are they on track to achieve their end of key stage targets?


TOOL: Use of school’s own point score/ live tracking data


WHEN: Termly and end of academic year as part of whole school tracking process (working with curriculum leaders)





F





     KEY QUESTION:  Is the attendance of students on the SEN record meeting at least expected levels?


           TOOL:  school attendance data filtered for SEN and/or use of the format below to support analysis





G
































WHEN:


Annually for H - K





KEY QUESTION:  What is our school self evaluation information telling us about the experience of                              students with SEN in our school?


TOOLS: Sources of evidence below and key issues to guide analysis provide  


      Lesson observations				Student questionnaire/interviews			SEN governor visit notes


      Parent questionnaire/interviews			Leicestershire Student Attitude survey		External agency reports


      Annual/personal target reviews			Correspondence from parents				Work scrutiny


      Participation in community activities		Pastoral records					Observation notes


      Feedback from support staff			IBP reviews





More detailed assessment is required. Use the appropriate small step assessment(s) suggested below: 





Go to next page





Yes





No





Specifics of students’ level of need known?





Students identified for additional SEN provision including area of need (reading, writing, maths etc)





Once relevant assessments are complete, go to next page





Does analysis reveal good progress?





No





Yes





Consider why the intervention / support/ qualification may have been unsuccessful


Not enough time devoted to it


Skills needed to deliver training were not adequate


Students undertaking provision were wrongly or under identified i.e. level of intervention to high or too low


Group was not homogenous enough


Student absence


Application of skills developed during intervention were not applied consistently back in class


Inconsistent monitoring led to a slip in the quality of delivery 








Celebrate success with student, parents and staff who delivered the intervention/provision





‘Capture’ what has worked so well and why and apply in future provision





Share progress at the next appropriate SMT, governor and staff meeting





Share progress with other SENCOs via SENCO Net Meetings or through school improvement partner





Consider how future provision needs to be adapted to ensure success 





Update school SEF judgements in relation to students with SEN





KEY QUESTION: Who are the potentially vulnerable groups within the school’s SEN cohort?


		        TOOL: SEN Record	        WHEN: Annually





Group Target:








L1
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KS2 to KS4 conversions in Maths





H





     KEY QUESTION:  Is there a concern with persistent absence of students on the SEN record ?


                            TOOL:  school attendance data and use of the format below to support analysis





I





     KEY QUESTION:  Are the numbers of students with SEN being excluded exceeding local/national averages?


                         TOOL:  school exclusion data and use of the format below to support analysis





J





     KEY QUESTION:  Are students on the SEN record fairly represented within school extra curricular 


                                   clubs/ activities e.g. drama club/ school council


                            TOOL:  school data and use of the format below to support analysis





K
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